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OURNAL 


No. 


Implications 


Quadragesimo Anno Sister Lawrence Gonner, M.A. 


the Catholic social doctrine Quadragesimo Anno, 


EFORE considering the ways and means imparting 
should not ask ourselves Catholics whole 


not been entirely too conservative teaching and broad- 


casting the social doctrine their leader and Pontiff? Hav- 
ing read the encyclical, how many have had the courage 


out its acknowledge its importance? 
The world sick and needs cure. The only remedy for its 
ills will found the social doctrine the Catholic Church. 


this fails, are faced with one alternative Communism. 
How often have heard recent months the saying: “Rome 


are forced acknowledge the plausibility the slogan. Not 
only are special schools established Russia train apostles 
Communism, but every youth imbued and saturated 
with “Red” principles every phase his school and indus- 
trial life that becomes automaton for the preaching 


the Red crusade. comparison with the efforts made 
Communist and Fascist leaders, have not been too apathe- 
tic? not time that awaken the duty before and 
use the secondary school the means teaching the gospel 
Christian charity and social justice? 


Catholic Principles High School 

The work the Catholic secondary school threefold: 
First, must give our pupils evidence existing disorders; 
following that, must suggest practical measures which 
each individual may discharge his social obligations; and third, 
must present clearly and forcibly those Christian prin- 
ciples upon which any lasting reform must based. Concern- 
ing the first: may difficult convince some our 
adolescents that anything wrong with the modern world, 
but training religion and morals will eventually reveal 
them the grave social disorders that exist. The suggesting 
practical methods may difficult, but yet more difficult 
the task convincing youth, even our Catholic youth, that 
Catholic philosophy and Catholic social doctrine are the only 
antidotes for the world’s ills. 

The expansion the high-school curriculum presents the 
best means attacking our problem. must remember, 
however, that like religion, the teaching Catholic social 
doctrine must integral part the whole curriculum, 


*The author Sister Providence (St. Mary-of-the-Woods, Indiana). She 


EDITOR’S NOTE. This plea for the study Catholic 
social principles, especially our high schools. mistake 
not, its ultimate social objective “economic life inspired 
Christian principles”; not merely victory one set 
economic forces merely economic struggle. Often the 
present discussions the emphasis the struggle eco- 
nomic view instead the triumph moral principle 
human affairs. The article thought provoking and should 
stimulating all control Catholic education. 


not definitely assigned any special part. true that 
certain subjects lend themselves better than others the 
imparting social philosophy, yet the Christian ideal 
society must never forgotten but must always, though 
subtly, kept before the students. They must imbued 
with the Catholic doctrine and taught live even 
their school lives. 

The subjects which best lend themselves special instruc- 
tion Catholic social principles are obviously the social 
sciences. economics, citizenship, sociology, and all the 
varied forms history, the teaching the doctrine Leo 
XIII and Pius finds logical and legitimate place. The 
newer texts these subjects trace the development dem- 
ocratic government, stress social and economic problems, give 
the history social action, explain the rights individuals 
and the needs society. any one the social sciences, 
the encyclicals the Popes can inserted without distorting 
the curriculum. the Catholic teacher, the social doctrine 
the Encyclicals must vital part the subject matter 
and should stressed whenever the opportunity presents it- 
self. Here again, must ashamed the lack zeal 
have evidenced making use the opportunities the social- 
science classes present. Surely, has not been lack oppor- 
tunity, but rather lack, either understanding the critical 
situation before us, social fervor and generous co-oper- 
ation with the teaching the Church. How logical and easy 
should explain Catholic social doctrine lesson 
Karl Marx and socialism; every modern history class learns 
know something about the great social and industrial revolu- 
tions and the problems the New Deal. All history and 
economics students are familiar with such terms as: 
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faire, mercantilism, paternalism, collectivism, capitalism, New 
Deal, etc. Are they familiar with the terms: just wage” 
and “social justice”? they use these terms, they 
clearly understand what they mean the light the teach- 
ing Pius XI? Since the event Rerum Novarum 1891, 
how many our pupils have been giyen, along with their 
textbook information, lucid, enthusiastic explanation the 
teaching the Catholic Church the social problems 
explained the writings Leo XIII and Pius XI? 


Study the Encyclicals 

The study the text the encyclicals themselves the 
best possible way teaching Catholic social doctrine. Speak- 
ing Quadragesimo Anno article the Ecclesiastical 
Review (July, 1931), Rev. John Ryan says: “The present 
Holy Father sets forth comprehensive socioeconomic philos- 
ophy and program terms that are remarkably concrete and 
language that familiar this generation.” The text 
Quadragesimo Anno simple and clear enough put 
into the hands high-school students. 

The study the encyclicals can supplemented advan- 
tage the use periodicals and pamphlets. Every week, 
America and Commonweal carry timely articles social 
problems, and other journals, such Catholic Action, The 
Catholic Worker, and The Christian Front, are devoted almost 
entirely the discussion such problems. The Queen’s Work, 
the official organ for the Sodality the United States, has, 
for the past two years, devoted great many its columns 
forceful articles the social question, written language 
adapted the high-school student such outstanding sociol- 
ogists Rev. John Farge, S.J., Rev. Joseph Husslein, S.J., 
and others. fact, The Queen’s Work has carried very 


definite program directed making Catholic students social 


minded. 

considering the importance social studies carry- 
ing out the implications Quadragesimo Anno, might 
well note that within the past two years, special Catholic 
texts for sociology have been prepared for our Catholic 
schools; such Social Studies Burton Confrey (Benziger 
Brothers), and Elements Sociology Eva Ross 
(Bruce). 


the Religion Class 


Religion classes offer another opportunity for teaching 
Christian social doctrine, especially Christian charity and 
social justice. The study the Mystical Christ 
points out the duties that are most important for social life: 
respect for other members the Mystical Body and charity 
our relations with them. Hand hand with respect for 
others must recognition their rights. the 
rights men, the obligations men one another that 
learn the Pope’s encyclical. recent writer the 
subject has said: “An essential part the social training 
the young the development them sense 
responsibility toward fulfilling obligations growing out 
the rights The best method teaching unselfish- 
ness and sympathy for suffering placing the Christ 
the Gospels before our students, studying Him His 
relations with others. must teach them follow Him 
through the towns and villages Galilee, see Him 
cures the leper, gives sight the blind, and accepts the 
hospitality the lowly fisher folk countryside. 
Christ who has exalted labor, and Christ who warned 
the rich man that was easier for camel pass through 
the eye the needle than for him enter heaven. 
religion classes that can best teach that man’s super- 


Mary Genzaga Welsh, The Social Philosophy Christian Education, 84. 


Mary Gonzaga Welsh, op. cit., 88. 


April, 


fluous income, that which “he does not need order 
becoming his station” (p. 18), subject the same 
obligations charity, beneficence, and liberality” (p. 


Religion classes offer the best opportunity for teaching 
justice, “that virtue which impels action for the 
good.” our pupils are possessed social justice, they, 
the future citizens, will “build judicial and social orde 


able pervade all economic activity” (p. 29). 
Quadragesimo Anno also teaches that all “economic lif 


must inspired Christian principles” (p. 48). follows 
then, that can hope for improvement our 
life unless our future citizens are carefully trained 


precepts Christian faith and morality: 
“Tf society healed now” use the words Our 


life and Christian institutions,” for Christianity alone can supply 


efficacious remedy for the excessive solicitude for transitory 


which the origin all vices. When men are fascinated and 
pletely absorbed the things the world, alone can draw away 
their attention and raise heaven. And who will deny that 
remedy not urgently needed society? (P. 40.) There can 
other remedy than frank and sincere return the teaching 
the Gospel. Men must observe anew the precepts Him who alon 
has the words eternal life; words, which even though heaven and 
earth changed, shall not pass away (p. 43). Mere sordid selfishness, 
which the disgrace and the great crime the present age, will 
opposed every deed the kindly and forcible law Christian 
moderation, whereby man commended seek first the Kingdom 
God and His justice, confiding God’s liberality and definite 


promise that temporal goods, also, insofar has need 


will added unto him (pp. 43, 44). 


the English Class 


Another major branch study which offers opportunities 
for indoctrinating the student with the ideals charity and 
social justice that the English class. The teacher can 
present such plays, poems, and novels correctly and 
sympathetically treat social problems. Much literature 


this type has been produced since the great social and indus- 


trial revolutions the eighteenth century. Some it, espe- 
cially that produced Russian and French writers, harm- 
ful, but the alert teacher can find much that will helpful 
supplementing the work social science and religion. 


Practical Works 


Besides classroom instruction, extracurricular activities offer 
wide field for teaching and practicing Catholic social 
doctrine. Sodalities, mission clubs, Catholic Action groups can 
utilized for laboratory that is, for putting into actual 
practice the doctrine imbibed the classroom. Knowledge 
alone will not solve social problems; actual contact with social 
miseries indispensable. Every well-organized and function- 
ing Sodality has Catholic social-action committee, relief 
committee, something similar. These committees initiate 
the student into social work: Poor and underprivileged 
orphanages and hospitals are visited and assisted, Thanks- 
giving and Christmas; relief and cheer are brought poverty- 
stricken homes; and frequently personal service rendered 
orphanages, prisons, homes for the aged, and large urban 
social centers. Such self-giving vital importance the 
training social-minded Catholics. 

“Apprenticeship works charity youth should arouse 
one interest the poor that will, later years, lead 
search for the cause and remedies Students 
trained seeking out misery and relieving it, will not 
adults shut their eyes the needs the workingmen and 
pay them less than living wage. the author the 
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The Social Philosophy Christian Education 
says 


If, before their hearts become hardened the grossness the 
world, help them catch the tenderness the voice the Master 


q 


when said, have compassion the multitudes, because they 


continue with now three days, and have not eat, and will 
send them away fasting, lest they faint the way” (Matt. xv. 
32), they will not, later years, able close the doors their 
factories and mills thousands men and women depending 
for their daily bread, without first considering all the ways 
and means keeping them open, even the sacrifice part 
their capital, need be. Could superfluous wealth spent 


nobler cause than that lessening the suffering the human heart? 
The executive industrial corporation whom the Charity 
Christ presseth, could not accept exorbitant salary while the wage 
earners the same industry were receiving less than living wage. 
The Spirit Charity dwelling him would open his eyes the 
need redistribution salaries and wages, and the Charity 


Christ would press him sacrifice part his superfluous wealth 
behalf 


Catholic-Action Program 
The success Catholic social-action program, which 


permeates every subject the curriculum and the motivat- 
force many extracurricular activities, depends almost 


entirely upon the teacher. well informed Christian 


social doctrine set forth the encyclicals and books 


Catholic authorities, the duty every Catholic teacher. 


intelligent reading our current Catholic periodicals 


teacher can hope succeed the difficult and important task 
training our Catholic youth program Catholic social 


action. What Father McGowan his booklet, Toward Social 
Justice, remarks regard laymen and women can aptly 
apply all Catholic teachers, both lay and religious: 


There great need more and more highly trained laymen 
and women and priests, who will scientifically elaborate the social 


sciences the spirit the Church’s teaching bring out its 
application changing facts. They will then furnish the material for 


the program education and for the actual re-creation social 


order and the securing the purpose economic life. corps 


fully equipped social-economic scientists greatly needed. They will 


show the way and hold the light upon the dark path social 


remaking.* 


Catholics, have magnificent social inheritance 


pass on. Once the Ages Faith, Catholics created social 


order “that was the nearest approach golden age labor 


that the world has ever This can again accom- 
plished the reconstruction our present social order 


accordance with the program our Holy Father. the age 


materialism, the task is, doubt, more difficult; the 
powers against which struggle are mighty, but have 
the truth, and the truth must triumph. must imitate the 
forces marshaled against and learn from our enemies 
indoctrinate our children, our youth, our people, continually, 
unfalteringly the Catholic principles which are the only 
antidote for Communism, the foe Christianity. The sec- 
ondary school not too early begin this training Cath- 
olic leaders who will able take active part the 
forefront economic-social action. the duty our 
schools impart the principles, and with the help Christ 
and the Church, our youth will able triumph; they will 
responsible for building new social order the precept 
the Gospel opposed order established upon the 
principles atheism and class warfare. the words our 
Holy 


Gonzaga Welsh, op. cit., 88. 
*McGowan, A., Toward Social Justice, National Catholic Welfare Conference, 87. 
‘Ibid., p. 81. 
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His Holiness, Pius the Champion Social Justice, issued the 
Encyclical Quadragesimo Anno May 15, 1931. 


overcome either side, whether among the higher classes society 
the lower. Still, let them not lose heart, nor any way allow 
themselves diverted any art from their purpose. For 
face stern combat the part Christian, and endure labor 
the lot those, who, good soldiers Christ, follow closely 
His footsteps. 


QUALITY NOT QUANTITY 


Educators gradually are admitting that mistake place 
quantity above quality. Experiments and theories widely varied 
nature have been applied education. The task today the same 
was older age. educate means train young men 
physically, intellectually, religiously, and morally. This can done 
best under instructors whose vocation and lives are inspiration 
and whose work done for the highest Nicholas Murray 
Butler. 


CHRISTIAN TEACHING NECESSARY 


Christian teaching must recognized integral part na- 
tional education. The idea that the state should provide secular 
instruction weekdays and the churches only little religion 
Sunday both misleading and mischievous. Any return reli- 
gion will shortlived the system national education makes 
possible for children grow without learning even the primary 
facts the New London Times. 
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Let Teach the Works 


School Sister 
Dear Fellow Teacher: 


are, doubt, deeply conscious the social needs 
and problems the present day. But, you also 
realize the great possibilities service that lie within 

your reach? Are you fully convinced that you can, you 
choose, more within the limits your own classroom 
change the face the earth than the would-be reformer who 
shouts out his lungs great auditorium? 

Great men and women or, you will, men and women 
stanch Christian character, are not formed fiery speech 
philanthropic movement. They are formed very early 
life, the application sound principles, the home first 
all, and then the classroom through the conscious efforts 
teacher who knows how shape the plastic clay into 
worthy and useful forms. For, the child the father the 
man. And, Alfred Vigny says, great life but 
thought youth carried out mature years.” 


Yours Responsibility and Privilege 

With you, then, lies the great responsibility and privilege 
raising men and women for the future, who, like an- 
other Curé Ars, Vincent Paul, Elizabeth 
Hungary, Don Bosco, host nameless but noble- 
hearted Christians, have gone about not preaching but living 
the great principles social service laid down the 
Divine Teacher. 

You and know how selfish and self-centered the modern 
child often is. Shall wait until that child gets into high 
school have its energies diverted into useful, unselfish 
channels and deprive the right and the pleasure 
broaden its point view and look beyond itself 
the rights and needs other men and other nations? Take 
the well-planned attractively written supplementary books 
published today for the children our country. There are 
series art stories, science stories, social-attitude stories, and 
many others written for children from the first grade up. 
They serve their purpose well, too well, perhaps, when the 
Catholic teacher not alert counteract their purely mate- 
rialistic outlook life something equally interesting and 
exciting and far more worth while. 

Take, the other hand, the Works Mercy. What vistas 
they open when consider them their broader implica- 
tions. Yet, how have taught them the past? Have 
contented ourselves with just letting the children memorize 
them, feeling that there was little that concerned them 
the present, that other teachers would surely more later 
on? And the meantime, what about the children? They 
are growing, absorbing principles, forming attitudes right 
and wrong, toward life. Have missed our God-given 
opportunity 

But, are going teach them now, you and dear 
fellow teacher, and shall start once, formulate 
our plans. 


Well Prepared for Your Work 
no, not start with the Catechism. start with 
ourselves. cannot give what not possess.” 
would teach with spiritual outlook, with conviction, 


*Member the faculty the Diocesan Teachers’ College, St. Paul, Minn. 


Notre Dame 
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EDITOR’S NOTE. The author has chatty, suggestive 
way gone over the problems teaching the Spiritual and 
Corpural Works Mercy. She makes many good suggestions 
would helpful follow. 


would labor with the heart apostle, then let first 
turn God. 

And so, you settle down prepare yourself for the 
teaching this religion lesson, pause moment, address 
yourself simply God, remind Him your own limitations 
and tell Him that you shall, after having prepared your work 
carefully lies within your power, rely entirely His 
help and inspiration. 

Now you are ready read the Corporal and Spiritual 
Works Mercy over for yourself, slowly, thoughtfully. You 
will need read all you can the subject. You will need 
fill yourself with it, until you find that you can longer 
hold in, until you feel bubbling over “out the fullness 
the heart.” Here are just few the many references 
that can help you: Cooper, Religion Outlines for Colleges, 
Course Chap. Casilly, Religion Doctrine and Prac- 
tice, Chap. IV, Section Campion-Horan, Catholic Action 
Series, Book Three, Chap. VI; Baierl, The Commandments 
Explained, Lessons III and IV. sure save time using 
the index when you are consulting further references. 

you read from these other books, have notebook 
hand, that you can jot down any ideas that come you. 
not confine yourself single text, for you will find 
different suggestions other books, and build knowl- 
edge and interest for yourself and your pupils. Jot down also 
any material that you will want: pictures, poems, stories, 
compositions, etc., that will fit into the lesson and that will 
occur you during the reading. 


Know Your Aim and Means 


Before going into detail with your preparations, you will 
have decide the approximate time you can afford 
give this study. may week, month, three 
months. Since religion life and are going plan not 
concentrated Catechism lesson but rather correlated 
scheme action, you will need have fears that you will 
have neglect your other work. Your other subjects will, 
the contrary, take new meaning and interest serving 
more definite purpose. Much will depend the grade you 
are teaching. Certainly the children will not able form 
desirable habits service others week even month. 


Now let state clearly and definitely your aim teaching 
the Works Mercy; for you see, you cannot accomplish 


definite goal you not know exactly what you are 
aiming at. 

Aim: teach the Works Mercy such way that 
pupils will understand their obligation love their neigh- 
bor themselves, and will exemplify this knowledge their 
own lives not only now but particularly after they have 
left school. 

Means: What means must you employ accomplish your 
aim? can state them follows: 

must prepare myself thoroughly order arouse 
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the pupils’ interest and enthusiasm offering variety 


planned activities, well within their ability, and 
myself filled with contagious enthusiasm. (Appeal 


the emotions.) 
must give the pupils clear understanding the 
subject matter and the reasons for its great importance. 


(Appeal reason.) 


must teach them apply their own lives what they 


learned, suggesting opportunities and practices 
that end. (Appeal the will.) 


Plan Present Effectively 

Next you must decide interesting and vivid approach 
the subject. That is, you must plan how you are going 
open the lesson that you can gain the wholehearted atten- 
tion and co-operation the class from the outset. The closer 
home you can get with this approach, the better. Just now 
the subject that has been most widely discussed, and that 
has aroused much sympathy and charitable action, the 
great flood that has caused much havoc and distress 
the region the Mississippi and Ohio rivers. So, then, 
have very familiar subject approach. Let state it. 

Approach: will discuss with pupils the causes and 


effects the flood, and the work being done for its victims. 


will encourage them bring pictures and clippings for the 
bulletin board. opportune time will raise the questions: 
Why have people helped generously people always love 
their neighbors? Did they the past? (“Eye for eye, 
tooth for tooth.”) Who taught the love neighbor? 
What were His words? (“Thou shalt love the Lord thy God 
with thy whole heart, and with thy whole soul, and with thy 
whole mind. This the greatest and the first commandment. 
And the second like this: thou shalt love thy neighbor 
thyself” Matt. 22:36-39.) For whom were they meant? 
Also for you? for me? 

The Lesson: You might begin the lesson proper recall- 
ing the last discussion. Christ told love our neighbor 
ourselves. Who our neighbor? Did Christ explain? Yes, 
for pharisee also asked: “Who neighbor?” And Christ 
answered with parable. shall hear (or read) the parable 
now and imagine ourselves sitting the feet Christ and 
hearing His answer were giving directly us. 
What opportunity you have here, dear fellow teacher, for 
play the imagination and bit dramatization. 
group, the whole class not large, gather around the 
reader, who represents Christ, and listen attentively. Perhaps 
they would like ask questions. any rate, they will 
impressed His closing words: “Go, Mary, Francis, 
John likewise. You will have many opportunity, 
only you will keep your eyes open and your love for 
alive. shall watch you, shall with you, shall love 
you!” picture the Good Samaritan will add much 
the effect. 


Recall Often Your Objectives 

Always, during these lessons and discussions two thoughts 
must kept uppermost your own mind. You must impress 
upon the pupils again and again, that aside from the natural 
motives sympathy, brotherly love, family ties, etc., there 
must the motive love God. then, the second lesson 
might devoted clearer understanding this super- 
natural motive. Our neighbor reality our brother. 
all come from the same parents. are all children God, 
members the Mystical Body neither 
Jew nor Greek: there neither 
all one Christ Jesus” (Gal. remember, ust 


New 
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Spiritual Works Mercy 
admonish the sinner; instruct the ignorant; counsel 
the doubtful; comfort the sorrowful; bear wrongs 
patiently; forgive all injuries; and pray for the living 
and the dead. 


Corporal Works Mercy 
feed the hungry; give drink the thirsty; clothe 
the naked; ransom the captive; harbor the harborless; 
visit the sick, and bury the dead. 


gious motive. You must thoroughly convince them their 
own need it. The best way, course, cultivate 
them more and more great love God. Also, you can some- 
times make the good intention with the pupils general and 
other times remind them individually. Convince 
yourself, during this period, that the pupils understand what 
you mean the good intention, and that they know how 
word it. However, words alone are meaningless. True love 
God would imply that all our good works are done for 
Him, even never say many words. You will 
always careful, sure, prevent religion from becom- 
ing mechanical, from developing into something that depends 
set words actions. The pupils might also instructed 
pray for the grace purifying their intention. much 
for the second lesson which, you notice, still way 
introduction. 

Before on, let remind you the second thought 
keep your own mind; namely, that the pupils exemplify 
their own lives, the lessons you are trying teach them. 
will well, therefore, that you ask yourself the end 
each day: Have stuck aim? Have tried train 
the pupils live good Christians have been satisfied 
with memorized answers? Have the activities have taken 
with them served, they should, means end, 
have accepted them end themselves? 


Let Christ Speak the Children 


And now, the third lesson, you are ready for general 
view the Corporal and Spiritual Works Mercy. You 
might begin with the story St. Gualbert, which you your- 
self pupil can relate. St. Gualbert forgave his enemy. 
Out what motive? Should ready likewise? 
Should ready also act the good Samaritan 
etc. 

Have any the good works should been enumerated 
for us? Where? What are they called? Can you give them? 
How many them can you practice? (Today let the pupils 
give their own interpretation their personal obligations.) 
Are there any among them that cannot practiced our 
times? Are there any words the Bible prove that Christ 
expects practice these works? Read the words from 
Matthew again grouping yourselves around Christ 
imagination and listening Him were speaking 
the words directly you. 


The First Corporal Work Mercy 


The next few lessons should devoted the Corporal and 
Spiritual Works Mercy individually, with such explana- 
tions you will want add after having read the subject 
from the references. might consider just one topic here: 
feed the hungry. the day when this particular lesson 
being taught, you might have, printed written the 
blackboard, quotation from the Bible, such the follow- 
ing: “For was hungry, and you gave eat. Amen, 
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say you, long you did one these least 
brethren, you did Me” (Matt. 

Plan again some new and interesting approach. might 
this time poem, for example Abou Ben Adhem Leigh 
Hunt. way pupil activity the class could recite the 
poem while two pupils act and speak the individual parts. 
There would follow short repetition the main principles 
taught far, gathered from the poem, and then devel- 
opment the topic the day, principally way enlarg- 
ing the subject already considered the pupils. Here 
are some the points that should brought out: 

Not all get opportunity today feed the hungry, 
literally. Yet, that all that implied the Lord’s words? 
not also feed the hungry when give them work 
that they can earn their own living, when help find 
work for them, when help others supply food for 
the poor? With the help the class and according the age 
the pupils, list number activities that could done 
the members the class: Leave apple piece 
cake some poor children’s desk; Invite some poor child, 
orphan, your home, without pretending that through 
charity; Help prepare food for the poor; Take Thanks- 
giving Christmas baskets the poor; Contribute fund 
feed the poor; Help support some poor missionary and 
his charges, etc. 


Bring Your Aid Different Activities 

Pictures, stories, and poems should play important part 
impressing the lesson more deeply the children. the 
lower grades, especially, the principal activity might 
make picture book illustrated story book showing 
various ways which the works mercy may carried 
out. few sentences, such the following, under each 
picture, would suffice: “This little girl (boy) loves God! She 
(he) giving poor man something eat. Jesus said when 
give the poor something His name the same 
gave Him!” every set pictures pertaining 
particular work mercy mounted different colored 
paper, the effect very striking. you cannot have each 
child class make book, perhaps all can help make one 
book, for the class. Older pupils would find pleasure gather- 
ing newspaper items showing what others are doing. Discus- 
sions will help bring out the Catholic principles. 

Further suggestions for each the works can carried 
out the following plan: 

What did Christ teach about this work? What the 
Gospels say? 

What did the saints and What saints were partic- 
ularly noted for this work mercy? 

What being done Catholic and non-Catholic insti- 
tutions our country, our city? 

What have done the past? What can do? What 
will do? enough for just contribute bit 
money and then forget all about it? Why, why not? 


Correlate with Other Subjects 


few words, now, about correlation. not confine your 
activities the religion period alone. Think the great 
possibilities for oral and written English, civics, history, geog- 
raphy, especially when you use the saints the outstand- 
ing examples the works mercy and when you trace the 
great works charity which the Church has carried 
through the ages. days when you cannot well spare your 
religion period, why not plan use the reading, composition, 
art period carry the work forward. fact, there should 
intimate contacts with the subject every day, whether 
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inject few words from the lesson into the spelling list 
figure the cost groceries the children would buy 
imagination for some poor family. 

all phases life you meet opportunity for practicing 
the works mercy; and the more you make the 
conscious the fact and remind them seize every occasion 
presents itself, the better. The whole study should 
more matter thinking and living, here and now, the 
principles involved, than mere mechanical religion lesson 
that somehow does not seem touch life. With that thought 
mind, you will refer often but quite incidentally the 
course the year, some principles, developed during the 
study, that gradually the idea will enter into the thought 
life the pupil. And above all, you will carry over the lessons 
learned and the obligations now better understood, far beyond 
the period actually spent the study. 


Way Variety 

There are several other suggestions want give you 
before closing. You can really carry out the study the 
works mercy number new and different ways. What 
delightful unit could developed for example, just 
taking the lives the saints, finding who was especially 

devoted one particular work mercy, illustrating the topic 
pictures and making some practical applications the 
child’s own life. Such unit might called “The Saints and 
the Works Mercy.” Just think recalls touching 
scenes from the lives the saints that offer vast amount 
material from dramatization imitation. Or, you may 
wish work out unit called “The Bible and the Works 
Mercy.” But must stop here, for find more and more 
ideas crowding upon me, and after all, time limited. 
you are interested and wish for further helps and sug- 
gestions, write and tell so, and shall glad plan 
with you another time. 

Did hear you ask question? What about the Catechism? 
The questions and answers dealing with love God and 
neighbor should continually called mind and repeated 
the most opportune time, connect the truth with 
the act. And since you are teaching religion the principles 
love God and man almost every moment the day, 
you need have fear that you are neglecting anything. Keep 
the recitation and drill few questions Catechism 

way afterthought, don’t let the children bother too 
much about feeding hungry cats and dogs. mind, 
animals get great deal more attention most cases than 
hungry men, women, and children. 

Yours devotedly, 
Fellow Teacher 


ACADEMIC FREEDOM 


public educational institutions, reasonable academic freedom 
very narrowly circumscribed. Institutions, which are maintained 
public expense and which profess satisfy all elements the popula- 
tion, have right teach any particular religious, political, eco- 
nomic doctrine. The facts about the various doctrines and opinions 
these and other fields should, course, presented the students 
matters information; but the teacher has moral legal right 
support any particular doctrine, whether Catholicism, Meth- 
odism, Communism, Capitalism, the Single Tax, the Democratic Plat- 
form, the Republican Platform, the Progressive Platform. the 
other hand, there rational ground for imposing futile and irritat- 
ing tests upon the teachers, such oaths Rt. Rev. Msgr. 
John Ryan. 
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Teaching Anno” 
the Grade Sister Vitalis, 


years have passed since our Holy Father, Pope Pius 
XI, gave the world the Encyclical Quadragesimo 
Anno. The principles set forth this letter are pro- 
significance the solution the social and economic 
our modern life. Among these, the relation the 
rural life one demanding careful and immediate 
attention. souls zealous for the improvement the work- 
classes, the influence the Encyclical has spread all too 


Could not, should not, we, the teachers the 
parochial schools, enter the lists for the cause right 
and justice? 


Two difficulties present themselves immediately the depth 
the principles involved and the language which they are 
expressed. attempt has been made the last half this 
paper prove that when the language simplified, the prin- 


ciples become comprehensible, some them even very 
small children. 


Religion for Life 
Some may question the advisability necessity teach- 


ing the Encyclical our children. Perhaps they have forgotten 


that, the religion courses today, the great emphasis 
placed the practice religion. unquestionably desir- 


able that our boys and girls will act accordance with the 
teachings the Church those economic situations which 


they must inevitably face later life. But where are they 


learn the principles which should guide them? high 
school? But how many them will Catholic high 
school? For example, the Twin Cities only per cent. 
Where are the other per cent receive this vitally neces- 


sary help? Surely our duty teachers prepare them 
meet these situations intelligent Catholics, grounded 
the fundamental principles economics. 

what grade grades should the Encyclical taught? 
Given teacher fully conversant with the Encyclical, aware 
the need for such lessons, and familiar with the psychology 


childhood, then parts the Encyclical may presented 


all the grades. The following excerpts from Child’s Book 
Religion the Most Rev. Sheehan, D.D., certainly 
within the grasp third-grade child. “Blessed are the poor 
spirit means secondly the wealthy who not look 
their riches their own, but say themselves ‘The 
wealth which have not ours. God’s. must use 
wishes.’” And this the Seventh Commandment 
from the same source: worker who idles like thief, 
because takes payment for work which has not done. 
employer who does not pay his workers fair wages 
guilty very great sin.” 

the following heartening passage: Christian justice bids 
consider the other party. know that would unjust 
should also pay just price for what buy. the 
seller does not realize the true value his property, 
should avoid taking advantage his ignorance.” 

The same author teaching the virtue love for one’s 
neighbor expresses principle economic justice these 
simple words, “If employ him work for look 


*Holy Rosary School, Minneapolis, Minn. 


EDITOR’S NOTE. This one several papers practical 
educational significance read the fourteenth annual conven- 
tion the National Catholic Rural Life Conference. proves 
beyond doubt, any proof were necessary, that our Cath- 
olic teachers are awake their opportunity making Cath- 
olic principles function the everyday lives their pupils 
now and when school days are past. 


upon him human being and brother, granting him 
just wage, proper working conditions, and all possible protec- 
tion for life and limb.” These two passages are certainly 
sixth- seventh-grade level. thoughts such these 
have been incorporated into our religious teaching, they will 
furnish helpful background for the fuller development 
the subject later period. 


Not Too Difficult 


Perhaps the difficulties involved would not seem great 
compared them with those which occur other sub- 
jects. might learn, too, from the methods used there. How 
complicated the process long division! but teach 
slowly, step step, and the children, with few exceptions, 
grasp quite readily. Fractions are presented only little 
later school life. The intricacies grammar are faced and 
mastered. History and science have their own special problems. 
use the same patience and skill the teaching the 
Encyclical that presenting these secular subjects, 
must succeed. 

seems highly desirable that short but definite course 
economics should given the eighth grade. The atmosphere 
this grade peculiarly suitable because this time the 
children become aware outside world which they must 
soon face. They welcome any treatment which recognizes their 
budding manhood and womanhood. They are susceptible 
ideals. They will gladly accept the challenge carry the 
banner Christ and His Church into the business world. 

Opportunities for dropping crumbs economic truths occur 
frequently the field religion. Some suggestions have 
already been made the quotations cited, viz.: the first 
Beatitude, the virtues justice and love, and the Seventh 
Commandment. Among the capital sins, that covetousness 
might taken advantage of. Among the four sins crying 
heaven for vengeance, that defrauding the laborer his 
wages furnishes perfect opening. This does not pretend 
complete list. 

Any the occasions given the last paragraph similar 
ones could used motivate the eighth-grade course. The 
virtue justice seems especially well adapted the intro- 
duction series lessons the relation between Capital 
and Labor. Apart from religion there abundance 
motivating material this grade. Current events supply 
endless stream opportunities for approaching the topic. 
Matters finance and business are frequent occurrence 
the history class. skillful question proposed here could 
arouse discussion which, desired, could postponed 
the next religion period. But why should postponed? 
Should not religious ideals permeate all our lessons? Could 
history class better employed than learning the principles 
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which serve the basis for the settlement strike the 
attitudes which the employer and the employed should have 
toward each other? The eighth-grade teacher would find 
necessary rather choose among many openings than 
search for one. 

far mention has been made the possibility in- 
corporating the Encyclical into our textbooks. That can 
done, the quotations given earlier this paper are sufficient 
proof. Unfortunately such passages are extremely rare. 
this point, have considered the possibilities presenting 
the subject orally, the teacher being the source knowledge 
for the children. However, all that has been said should 
appropriately applied the insertion into textbooks the 
simplest principles economics. 


Practical Suggestion 

For the eighth grade the most practical solution would 
the printing small pamphlet which could put into 
the hands the children and retained them for reference 
later years. The topics outlined the close this paper 
were prepared with this possibility view. The Encyclical 
quoted verbatim prevent misinterpretation. The doctrines 
presented are like those offered Socialism that only 
the exact words are safe from misunderstanding. The “trans- 
lation” first crude attempt express these deep truths 
child’s language. Our Catholic teachers will have diffi- 
culty making the sticks blossom into flowers. They will not 
need warned that this field, accuracy language 

The second part this paper takes the Encyclical 
the Pope’s exact words and the child’s adaptation paralleling 
each other. obvious that the entire Encyclical could not 
used. The four topics which are vital importance were 
namely, the right the Church teach matters 
economics; the right private ownership; Capital and 
Labor and the reconstruction the social order. Other topics, 
such the errors Socialism and Communism, might well 
have been included, but the discussion would have lengthened 
the paper considerably. 

the first the topics chosen: “The Right the Church 
Speak” our Holy Father wrote: 

lay down the principle long since clearly established 
Leo XIII that Our right and Our duty deal authorita- 
tively with social and economic problems. The Church 
believes that would wrong for her interfere without 
just cause earthly concerns. The deposit truth en- 
trusted God and Our weighty office propagating, 
interpreting, and urging the entire moral law, demand 
that both social and economic questions brought within Our 
supreme jurisdiction, insofar they refer moral issues 
(p. 14). 

This can taught quite simply: 


The Church claims the right teach upon business matters for 
two reasons: (1) God gave all truth into her keeping and (2) 
commanded her teach men what actions are right and what wrong. 
She does not interfere however, the dispute has nothing 
with either faith morals. 


the second great topic “The Right Property” His 
Holiness emphatic: 

The original acquisition property takes place first 
occupation and industry. The only form labor, 
however, which gives working man title its fruit that 
which man exercises his own master, and which some 
new form value produced (p. 18). 

those who are gathered here the interest 
rural life, the Pope’s championship the right own prop- 
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erty has special significance. One the avowed 
the National Catholic Rural Life Conference promot 
ownership family-sized farms, farms, namely, 
father, mother, and children may, harmonization effort, 
expect acquire, not large holdings surplus wealth, 
least temperate measure material goods which wil 
provide the securities human existence and serve the 
groundwork for worth-while achievements the higher order 
mind and heart and soul. 

almost surprising find that the idea ownership 
becomes quite clear when state this way: 

God gave men the right own property. They use this right when 
they explore and colonize new lands, and, course, when they buy 
some one else’s right piece property. man who works for 
himself, for instance, farmer, musician, artist, may claim 
that his grain, his piece music, his picture belongs him. 


The second section ownership touchy one. Pope 
Pius thus expressed it: 
Neither Leo XIII nor those theologians who have taught 
under the guidance and direction the Church, have ever 
denied called question the twofold aspect ownership, 
which individual and social accordingly regards 
uals concern the common good. The unanimous contention 
has always been that the right own private property has 
been given man nature rather the Creator 
self, not only order that individuals may able provide 
for their own needs and those their families, but also that 
means it, the goods which the Creator has destined for 
the human race may truly serve this purpose (p. 15). 
man’s superfluous income not left entirely his own 
discretion. speak that portion his income which 
does not need order live becomes his station. the 
contrary, the grave obligations which rest upon the wealthy 
are constantly insisted upon Holy Scripture and the 
Fathers the Church (p. 18). 
the child can say: 


When God gave this right own property, did not intend 
that would use for our own good only. meant that should 
keep whatever need and then share the rest with our fellow men. 

The Bible furnishes many examples sharing with others. The 
boy with the five barley loaves and the two fishes willingly gave 
them up. The good Samaritan received pay for what did. Jesus 
asked rich young man sell what had and give the 
poor. refused and “went away sad.” The early Christians were 
stronger than he. They shared their wealth with one another. 


Our Holy Father then proceeds discuss the possible 
necessity interference the state. follows from the 
twofold character ownership, which have termed 
individual and social, that man must take into account 
this matter not only his own advantage but also the common 
good. define detail these duties, when the need occurs 
and when natural law does not so, the function 
the government (p. 17). 

The right private property must distinguished from 
its use. The putting one’s own possessions proper 
use, however, does not fall under this form (commutative) 
justice, but under certain other virtues, and therefore 
not duty enforced courts justice” (p. 16). 

When civil authority adjusts ownership meet the needs 
public good acts not enemy, but the friend 
private owners; for thus effectively prevents the possession 
private property from creating intolerable burdens 
and rushing its own destruction (p. 17). 

This teaching may difficult for the child but can 
tell him: 


someone selfish that will not share his wealth with 
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others, then the duty the government force him so. 
This would really for the man’s own good. For example, manu- 
facturer clothing does not pay his men fairly, they have not 
enough money buy the clothes makes and cannot sell 
them. for everybody’s good that the government regulates 
business. 

concise summary this section private property will 
clarify rather complicated subject: 


Let bear mind the great truth— God wants have prop- 
erty but wants share with others what not need. 


The third section “Capital and Labor” treated 
great length the Encyclical Quadragesimo Anno. ex- 
planation the correct relation between them followed 
enumeration the prevailing false notions their 
relations. 
Universal experience teaches that nation has ever 
risen from want and poverty better and loftier station 
without the unremitting toil all its citizens, both em- 
ployers and employed. But less self-evident that 
these ceaseless labors would have remained ineffective 
had not His goodness bestowed the first 
instance the wealth and resources nature, its treasures, 
and its powers. For what else work but the application 
one’s forces soul and body these gifts nature 
for the development one’s powers their means? (P. 18.) 
How beautifully these words our Holy Father describe 
the complete dependence the farmer upon the bounty 
God! this point new terms need defined for 


J 


the child: 

Capital mean here the men who have wealth and who hire 
others work for them. Labor mean the men who are hired. 
Sometimes one these groups thinks can get along without the 
other. Facts have proved that they can’t. Each group needs the 
other and both depend upon God who furnishes the materials 
work with. 

The Pope takes then the “False 

Capital was long able appropriate itself excessive 
advantages; claimed all the products and profits and left 
the laborer the barest minimum necessary repair his 
strength (p. 19). 
ciple: that all products and profits, excepting those required 
repair and replace invested capital belong every right 


the workingman (p. 19). 

This requires only brief explanation: 

Another mistake each side has made dream that 
should have all the profits, except just what the other side 
needs get along with. have already seen why this 
wrong. God wants share with others what not 
need for ourselves. 

Our Holy Father then enumerated the principles which 
should guide these two parties their dealings with 
each other. 


Principles Applied Pope Pius 


(For the sake clearness these will given numbers.) 
Now the natural law, rather God’s will manifested 


natural resources human need; and this order consists 
everything having its proper owner (p. 19). the child 
this becomes: 

help both sides see what right, the Church teaches: 

Everything should have its proper owner. 
The second principle is: 

“The earth even though apportioned among private owners, 
ceases not thereby minister the needs all” (p. 20). 
(Rerum Novarum, 5.) For the child, simply: 
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God meant that the earth should supply everyone’s needs. 

The Pope explains length the third principle, that 
sharing profits: 

The good the whole community must safeguarded. 
these principles social justice one class forbidden 
exclude the other from share the profits (p. 20). 

The immense number propertyless wage earners the 
one hand and the superabundant riches the fortunate few 
the other unanswerable argument that the wealth 
goods abundantly produced this age industrialism 
are far from rightly distributed and equitably shared among 
the various classes men (p. 21). 

Every effort, therefore, must made that least 


just share only the fruits production 


permitted accumulate the hands the wealthy, and 
that ample sufficiency supplied the workingman. 
Thus they will not only position support life’s 
changing fortunes, but will also have the reassuring confidence 
that when their lives are ended, some little provision will 
remain for those whom they leave behind them (p. 22). 
Children need only know that: 

Both Labor and Capital must share the profits. 

The fourth principle most important interpretation 
the third: 

the present state human society, however, deem 
advisable that the wage contract should, when possible, 
way wage earners are made sharers some sort, the owner- 
ship, the management, the profits (p. 23). This needs 
little change for the child: 

Laborers should have some sort partnership the business 
the ownership, the management, the profits. 

The fifth principle has been the source much contention: 

the first place, the wage paid the workingman must 
sufficient for the support himself and his 
might utter word praise for various 
which increased wage paid view increased 
family burdens, and special provision made for special 
needs (pp. 23, 24). 

have already shown how conducive the common 
good that wage earners attain the possession 
modest fortune (p. 25). For the child this means: 

The wage paid must sufficient support both the worker 
and his family. 

The sixth principle practical and sensible warning: 

The condition any particular business and its owner 
also come into question settling the scale wages; for 
unjust demand wages high that employer cannot 
pay them without ruin, and without consequent distress 
amongst the working people themselves. the last 
extreme, counsel must taken whether the business can con- 
tinue whether some other provision should made for 
the workers (p. 24). 

the future worker learns that: 

The laborer should not expect such high wages that his employer 
would ruined paying them, will not quick make 
unreasonable demands upon his employer. 

The seventh principle put into practice would eliminate 

Opportunities for work must provided for those who 
are able and willing work (p. 25). seemed wise bring 
this out more detail for children. They could told: 

Kinds work and hours work should arranged that 
every man who able and willing work, may have work do. 

The eighth principle may too philosophical for genuine 
comprehension students but they could introduced 

least. Our Holy Father expressed thus. Labor 
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not mere chattel, since the human dignity the working- 
man must recognized it, and consequently cannot 
bought and sold like any piece merchandise. 

child might comprehend something were presented 
him this way: 

The human ‘dignity the worker must recognized. himself 
must not treated like machine and his labor like goods 
bought sold. 

The Pope early his Encyclical explained the attitude the 
Church toward “Labor Unions.” said: 

The workingman’s associations should organized and 
furnish the best and most suitable means 
for attempting that which aimed at, that say, for 
helping each member better his condition the utmost 
body, soul, and property (p. 11). (Rerum Novarum, 32.) 

Neutral trade unions should always respect justice 
and equity, and leave their Catholic members full freedom 
follow the dictates their conscience and obey the 
precepts the Church (p. 12). will mean much Cath- 

‘olic child understands: 


The Catholic Church heartily approves Labor Unions. She 
believes that they should try better the conditions the working- 
man regard his body, soul, and property. She also teaches that 
they must not interfere with the religion the members. 


Our Holy Father proceeds speak special kind labor 
union which wishes promote: 

would seem therefore that the Encyclical (Rerum 
Novarum) small measure responsible for the gratify- 
ing increase and spread associations amongst farmers and 
others the humbler classes (p. 13). 

Associations employers and captains industry, which 
Our Predecessor earnestly pleaded for, did not meet with 
the same success; they are, regret say, still few 
number (p. 13). The subject labor unions quite familiar 
children. could teach them easily: 

For many years, the railroad men, steamfitters, carpenters, and 
other workers have had their special unions. There are other unions 
which the Church would like see formed. She thinks that farmers, 
laborers, and the employers themselves should protect their different 
interests through unions. The modern trend toward co-operative enter- 
prise full harmony with this desire the Pope. you see, 
the Church desires the good not some men only, but all men. 
seemed wise acquaint the children with some the 
“Special Dangers the Capitalistic System.” Our Holy Father 
describes them thus: 

This accumulation power, the characteristic note the 
modern economic order, natural result limitless free 
competition which permits the survival those only who are 
the strongest, which often means those who fight most relent- 
lessly, who pay least heed the dictates conscience (p. 33). 

This concentration power has led threefold struggle 
for domination. First, there the struggle for dictatorship 
the economic sphere itself; then, the fierce battle acquire 
control the state, that its resources and authority may 
abused the economic struggles. Finally, the clash be- 
tween the states themselves. The second danger follows: 

Easy returns which open market offers anyone, lead 
many interest themselves trade and exchange, their 
one aim being make clear profits with the least labor. 
their unchecked speculation, prices are raised and lowered 
out mere greed for gain, making void all the most prudent 
calculations manufacturers (p. 41). 

The third has received little attention: 

The regulations enacted for corporations, with their 
divided responsibility and limited liability, have given occa- 
sion abominable abuses. The greatly weakened accounta- 
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facts and discuss them with me. Beyond doubt the chil- 
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bility makes little impression upon the conscience (p. 41), 
These need expanded for the child: 

There are three special dangers our capitalistic. system that 
should know something about. 

The first and most serious this: Some company will manage 
undersell its rivals until puts them out business. Next tries 
gain control the government that can dictate the 
policies. Worse even than these cases that one which one 
country tries gain control another country just for greed. 

The second great danger that speculation. the stock markets 
men raise and lower prices for their own gain, forgetting that the 
manufacturer whose stock they are selling may injured their 
recklessness. 

The third harder understand. When one man controls 
business, responsible for all that his firm does. When two 
three men own firm, the responsibility divided. When hundreds 
stockholders own firm, generally managed directors, 
Because many men own the firm one person has much responsi- 
bility and sometimes all sense responsibility lost. result, 
the firm may have many dishonest unjust practices. 

The Church looks out over the world and says, “Capital and Labor, 
need you both. However, neither you perfect. Capital, you 
must treat Labor man. Give him decent wage. Share your 
business with him. Labor, you must really earn the money paid you. 
You must respect the interests your employer.” 

The fourth and last the topics the: “Reconstruction 
the Social Order.” That the children might have least 
vague notion the remedies suggested the Pope, this 
topic was included. The Encyclical puts thus: 

For nature induces those who dwell close proximity 
unite into municipalities, those who practice the same 
trade profession, economic otherwise, combine into 
vocational groups (p. 27). 

Further would well the various nations common 
counsel and endeavor strove promote healthy economic 
co-operation prudent pacts and institutions, since eco- 
nomic matters they are largely dependent one upon the other, 
and need one another’s help (p. 29). 

The public institutions nations must such 
make the whole human society conform the common 
this done, the economic will 
necessarily restored sanity and right order (p. 34). 
summarize for the children: 


Pope Pius ended his Encyclical suggesting some plans for 
better conditions: 

Our Holy Father would like see all men gathered into groups 
according their occupations. Steel workers, lawyers, doctors, 
farmers, and laborers would have their own unions. The nations 
the world should likewise make agreements among themselves about 
questions Capital and Labor. should the duty each nation 
take care the welfare its people. 

Catholic boys and girls, the future Catholic men and women, 
let first understand what the Pope has taught and then, 
our example and our words spread his teachings over the world 
least our own little world. 


probably quite evident that when this paper was 
prepared, had not yet attempted the actual teaching the 
encyclicals. But have tried since with results that were 
beyond expectations. found class eager learn the 


dren awake current labor problems and earnestly desire 
know the attitude Catholic should take. 

instill into the hearts our children the rudimentary 
knowledge right order and justice they affect rural 
well urban life, shall have made fertile the field for 
the fuller knowledge and the proper applications these 
principles later years. challenge being offered us. Let 
accept with courage and zeal and God will with us. 
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Motivating the Study American History 
Jane Marie, C.D.P. 


its making with the very lives the pupils that 
seems superfluous speak motivating the study it; 
the purpose this paper discuss the meaning 
the term motivation, the need it, and some devices which 
employed motivating American history for girls 
the third-year high school. 
“To motivate” means supply stimulus some stimuli 
order enlist interest and sustain it. means setting 
the pupil some worth-while goal, some good 


with considerable profit himself therefore 
desirable. 


“Motivation term used designate plan stimulating 


school work having the pupil discover its essential 


value him means the attainment some desirable end 
and having him realize that its mastery necessary the accom- 


plishment his own 


Considering the meaning motivation from the above 


quotation, the principal point seems that the pupil 
given reason for the task placed before him, and because its 
achievement means gain himself, immediately sets about 
accomplish with enthusiastic effort not possible the 
aimless individual. 


Interest must behind the motive work, and since 


the key one needs not much effort 
see the necessity proper and constant motivation. Pupils 
must brought see the value studying history. 
not enough present them with cold list objectives 
general aims for the study history. For example: 


“General Objectives: 


“1, develop appreciation the ideals and considerations 


the American people such way stimulate within the stu- 


dent desire become worthy American citizen. 


“2. develop understanding the growth America and 


the importance contributions the social, scientific, economic, 
political, and educational fields.”* 


Specific and Varied Assignments 


appreciation the significance aims values 
enrich their own lives will have forcefully impressed 


the mind each pupil. Even that not enough 


still too far removed from the pupil’s everyday world. Into 
each history unit particular aim must read. 

The Formation Independent American Nation, 
1800. Block Conflict and Independence. Objectives: (1) learn 
fair-mindedness the evalution facts the Revolution. (2) 
note that the attempts reform were affected the character 
George 


But since there must new learning experiences every day 
and meaningful ones they are linked with those 
the preceding days and the days follow, every daily 
assignment must have its own specific aim; hence the need 
motivation. Ruediger Teaching Procedures, says: 
“Any value that alluring enough will move one action 
order attain it.” This allurement secured adding 
interesting and desirable objectives the appeal pleasant 

1Frank Thomas, Principles and Techniques Teaching, 159. 

Ruediger, Teaching Procedure, 315. 

School Course Study Social Science, Bulletin No. 125, State 
homa, Department Education, 15. 


‘The Teaching History and the Social Sciences, Bulletin No. 308, Department 
Education, Austin, Tex., 84. 


NOTE. subtitle for this paper might, very 
properly, be: “Devices for Teaching History.” The suggestions 
are applicable classes both the elementary and the sec- 
ondary school. The writer proposes numerous devices together 
with review literature which these devices have been 
studied described more detail. There need for another 
motivation addition the child’s interest his lessons. 
There needed motivation which translates lessons into life. 


personal activity the task hand. History studied 
high school can quite easily become “dead” subject mere 
reading, reciting facts, learning dates and definitions, 
burdensome note taking, and more burdensome theme writ- 
ing. Consider one side the attitude the third-year high- 
school girl about begin course American history. She 
has finished courses ancient modern history perhaps, 
may have been world history. She has been close contact 
with present-day political and economic problems, current 
history; right here an. expressed need for purposeful and 
strong motivation she aroused overcome the 
tendency boredom with subject matter with which she feels 
she has become familiar the grades. she says: “Amer- 
ican history? Why, that’s United States history. studied 
that the grades. It’s ‘old Why can’t have some- 
thing new?” The teacher must meet this attitude with enthu- 
siasm for her subject, forceful teaching it, and intelligently 
motivated assignments. 

“Any assignment that presents challenge thereby moti- 
For the teacher method necessary, but need 
not case of, “grow old along with me.” Let her change 
the method presentation from time time. How often? 
The individual teacher with her own particular group will 
have decide that. hand out mimeographed problem 
sheets day after day will not make for sustained interest 
the history class; nor will class flourish too many 
history contracts. Different topics units lend 
themselves different procedures teaching them. Often 
textbook recitation will put new spirit endeavor into 
class which has just completed set problems that neces- 
sitated much searching through sources and much collateral 
reading. They enjoy the assurance that the material for which 
they are held responsible can found the pages their 
own textbooks. Then, again, after siege “laboratory work” 
with much extra use the library and great deal group 
work, note taking, and formal written work, class does enjoy 
lively questioning and discussions with wholesome exchange 
ideas and views. Such history class never becomes “dead” 
this particularly true class high-school girls. They 
must have change; variety needful their interest not 
lag. The textbook method, the problem method, the project 
method (this takes much hard work and unusually careful 
planning the teacher’s part), the socialized recitation, and 
the unit method (which may employ any all the others) 
may well used, but not one should too well used. 

Whatever the method and however the assignment made, 
must definite. good means ensure definiteness and 
proper understanding the part every pupil have 


5William Ruediger, Teaching Procedures, 351. 
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space set aside the blackboard, preferably the front 
the room, where the history assignment written daily 
the teacher. Formal written work another type assign- 
ment that could placed this corner the board. 
doing this the teacher keeping the work expected the 
class constantly before its notice with all directions 
form, references, procedure, and time due. This does not 
take the place each pupil’s individual assignment book, but 
these little blackboard notices are splendid help toward getting 
ready response from the class the time appointed. may 
even become the practice make brief outline the week’s 
work and have the board, subject, course, altera- 
tions the days pass and modifications are needed. Another 
device possible use the blackboard, there enough 
space, have History Helps corner marked off. the 
space assigned there the pupils may give notice any partic- 
ularly helpful references interesting material use the 
class. This encourages wide-awake, co-operative spirit and 
leads the pupils interested the achievement the 
class whole. 


Originality and Personality Notebooks 


Some mention was made above formal written work, 
which meant outlines, themes, maps, summaries, source 
reports, and illustrative material which constitute the pupil’s 
History Notebook. Though this work formal and there- 
fore must conform certain regulations and practices, there 
room for great deal originality for the pupil. Suppose 
the assignment calls for theme some phase Colonial 
life and girl chooses “Child Life Colonial Days,” what 
prevent that girl, she wishes, from illustrating the theme 
with pen-and-ink sketches? again, girl wants write 
her theme diary form. Why not? Urge them present 
the material their own way. How interesting the work 
correction becomes! 

Pupils are likely develop unfavorable attitude toward 
written work the more formal kind because they feel 
“hedged in,” speak, many rules form, 
especially with regard the statement references and the 
making the short bibliographies often required. The very 
first time there need it, and that will very soon, 
perhaps the occasion the first theme assignment, the 
pupils can given mimeographed sheets with model ref- 
erences stated. each pupil has such sheet (with care 
taken include the statement pages, volumes, and 
references magazine articles, bulletins, pamphlets, 
newspapers, and encyclopedias), the instruction the teacher 
will have concrete meaning. Each girl may put her sheet 
the history notebook sort tool for her aid. This 
fine time, too, for explanation the use and form foot- 
notes. Girls like things different way —so let them 
have practice choosing subject, making short bibli- 
ography and writing with the use footnotes. Put the 
good ones out for class inspection. Third-year high-school girls 
are beginning feel somewhat above the lower classes 
they think their work should least more intricate than 
that mere second-year girls. There sort superiority 
saying another have finished the bibliography for 
theme. Have you, yours?” You never heard one them 
refer writing “composition” for the history class. point 
favor requiring statement references for all formal 
written work that helps familiarize the pupils with 
the books most used the course. They get feel personally 
acquainted with MacDonald’s Documentary Source Book, and 
Muzzey’s Readings American History. How often they come 
with the statement, “Forman isn’t the shelf,” “Elson 
gives fine material for that problem.” Using these references 


April, 


constantly trains them discrimination the use 


rial; they get know what good. Coming back 
work, pupils know that going checked, returned 
and commented upon promptly, just that fact nearly 
always sufficiently motivated. 

Informal written work takes care itself generally 
comes response some particular need the pupil 
the request the teacher and must done immediately. 


The Value Correlation 


With girls often quite necessary teaching Amer. 
ican history make them realize that the literary and cultural 
development our nation went side side with its political 
and economical growth. Does seem too much like “baby 
work” suggest that the girls make “American Poetry 
adding them each historical period studied? Each girl 
responsible for the choice poems, the arrangement and 
general makeup her book. This kind work appeals 
the girls and their little books grow beautifully. Biography 
can made interesting this way too. studying 
ular sections the country, the class could make 
They will “dig up” more good material for activity this 
sort than they could ever persuaded look for while 
merely preparing for history lesson. The bulletin board 
serves splendidly here. certain part the board might 
set aside for studies art music connection with the 
history unit may made miscellaneous anything that 
touches the topic hand. surprising how much picture 
material, how many old newspaper articles, old letters, 
documents, and such like will find their way the bulletin 
board wide-awake, enthusiastic history class. Often 
particular history unit that danger becoming tiresome 
may kept very much alive planning exhibit the 
work the class the end that unit work. may 
that exhibit can arranged the library. take the 
best two themes, two outlines, two maps, make attractive 
binding for them and place them display. The girls get the 
feeling American History class did this? Well, there 
must something doing that class.” creates favorable 
attitude. And too, what American-history teacher blind 
the use dramatics teaching her class. Eleanore Hubbard 
“Dramatics Classroom History Teaching,” Education 
for November, 1931, speaks dramatization history 
definite part classroom procedure. She cites illustra- 
tion, teaching the Louisiana Purchase means the play, 
“The Largest Real Estate Deal Ever The possibilities 
for work along this line are almost limitless. 


Bringing History Life 

The idea dramatics brings the idea floor talks. 
Oral work should emphasized, for absolutely neces- 
sary that individual able express himself clearly and 
convincingly. There much said for the floor talk that 
the point, well delivered, and backed with good 
authoritative material. These talks can the pivot class 
discussion and questioning. The pupil audience must atten- 
tive, receptive, critical, and ready discussing the points set 
forth the speaker. The teaching current history supplies 
many up-to-the-minute topics for the talks. 

“The foregrounds history are the daily 
quoting from the Journal American history 
certainly lends itself the teaching Current Events better 
than does any other subject the curriculum except civics. 
Regular classes may held and some weekly school current- 
events paper placed the hands every pupil, Current- 


from Citizenship Plays published Eleanore Hubbard. 
Mabel Van Tassel Teacher’s Edition Current Events, Vol. 34, No. 13. 
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Events Clubs may formed. Often newspapers and good 
magazines are used rather than any one particular paper. 
Devices are needed here keep the club alive. will never 
have one report after another the same old way. Have 
“Current-Events Breakfast, Lottery, Debates, Broadcasts, 
Miss King article The Historical Outlook 
gives outline American history connection with 
current events. She makes very specific stating the 
magazines used connection with each unit. Current events 
used thus will bring history topics up-to-date and make for 
clearer understanding present situations. Here again the 
board comes into its own. 

The radio has its place the American-history class. There 
are programs definite value when related the classwork. 


necessary for the teacher obtain program notices 


far advance possible order plan the work the 
pupils for the best results. cannot used constantly, but 
can become very helpful when properly directed. Short 
radio reports radiograms they can called can made 
connection with, let say, current-events lesson. Several 
pupils may appointed collect material and report 
specified broadcasts. 

seems needful mention motion pictures this point. 
the case the radio, the teacher can use them the 
best advantage she has advance study guide for the play. 
Historical pictures, that is, those historical setting, char- 
acters story, present the period represented vivid 
manner and may teach the pupil very much about the subject, 
but just how much has been the subject much study and 
However, the teacher, knowing particular 
picture announced, has stimulus for the pupils study 
the historical material used that picture. They will study 
oftentimes quite hard the teacher herself enthusiastic 
about it. Then woe the picture that does not “play true.” 

Let understood that what has been said this paper 
not intended interpreted methods teaching 
history, but merely devices, means used connection with 
regular classwork arouse and sustain the interest girls 
third-year high school the study American history 
just many little ways leading them see the wealth 
interest and the richness the study the history 
their own nation. 

conclusion, let said that:. 

There strong need for motivating the study 
American history, first, because are the well 
springs any learning, and, secondly, because girls third- 
year high school come the study American history often 
with bored, know already” attitude. 

There are, besides the general objectives, certain values 
presented the class motives for doing im- 
mediate task. 

These motives may enhanced pleasurable activity 
the form written work, handwork, clubs, debates, drama- 
tizations, exhibits, and the history bulletin board. 

The teaching current events may used motive 
force history study. 

Radio and motion pictures have useful and vital place 
the American history class. 
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SURREXIT DOMINUS 
Surrexit Dominus! Confregit vincula Mortis; 
tumuli tenebris exit, ovatque Deus! 


Induit Ipse Sibi vitam, quam stipite pendens 
Exuerat; barathri reproba turba tremit. 


Surrexit Dominus! Fugerunt dura priora: 
Spina, flagella, alapae, probra, sitisque fames, 
Pauperies, languor, crux atque infamia mortis: 
Gaudia, laus honor pectora sacra .beant. 


Surrexit Dominus! Quasi stellae vulnera fulgent 
manibus, pedibus, corde micante Dei; 

Luminibus Christus circumfususque supernis 
Surgentis solis fulgura luce domat. 


Surrexit Dominus! Gaudet Regina Dolorum. 
Dum plorat Geniti quassa dolore necem, 
Luce nitens Dominus Matri amaram 

Amplexus recreat, laetitiaque replet. 


Surrexit Dominus! Viso gaudentque 
Discipuli; Christi verba fugantque metum: 

“Pax vobis, fratres!, confidite!, Tartara vici!, 
Filioli, mundum superate 


Surrexit Dominus! Cuncti gaudete Fideles! 
Victima Paschalis iam pia nostra Salus! 
Mortis domita, surgendo carcere Mortis, 
Spem vitae reserat: caelica regna patent! 
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all instruction and particularly with reference 
the textbook. good textbook certainly the interest 
the child, particularly when the alternative copying material 
from the blackboard studying poorly hectographed 
mimeographed material. guarantees the child orderly 


boy interested becoming doctor has opportunity 
asking questions and securing advice from outstanding 
girl wishing make music her career inter- 
views well-known musician pupil planning study law 
talks over with prominent lawyer.” 


ultimate destiny. Most all must concentrate upon the the 
ATH OLIC crucial issue the double relation type the society, but 
the one hand, the claim the society perpetuate itself 
OURN the type, and the other hand, the claim the type 
fully, critically, upon the society which has produced 
Edward Fitzpatrick, LL.D., Editor upon this last point that may have join issue with 
the Fascist.” 
(The British Year Book Education, 1936, 254. 
Advisory Committee The function American education and 
F.S.C., LL.D., President, St. Thomas College, Scranton, the type will react fruitfully critically the society 
Pa. which has produced them. short America the education 
Joun Donovan, Architect, Member the American Institute Architects, Oakland, citizens merely the education men and women. And 
S., New York, 
Rev. GEORGE JouNson, "bed. School of Education, Catholic University of America, j 
University of America, Washington, 
M.A., Principal, Toledo Central Catholic High School, were glancing through the house organ the estern 
S.J., Regent the School Education, St. Louis Company, called Pick-ups, and found amazing 
Community Inspector, Society Mary, summary the wide range educational programs that are 
S.T.L., Diocesan Supervisor Schools, Boston, Mass. the air, the extent co-operation radio stations with 
Maryhurst Normal School, Kirkwood, progr ams, and, more significant, the extensive co-operation 
Rev. Mscr. S.T.D., Superintendent Diocesan with not only colleges but high schools well. 
Dubuque, Iowa. The relation the radio the elementary and high schools 
not often noted. Station WDOD (Chattanooga) has pro- 
gram for high-school “How Select Your College and 
Your Course,” given the president, deans, and students 
The Educational Test Textbook local college. Station WPG (Atlantic City) has round 
The educational interest the child the central factor table vocations which high-school students participate. 


sequence material, well chosen, and well illustrated. This 
is, course, true good textbook there are poor 
and bad textbooks even religion. good textbook worth 
more than costs. terrible responsibility religious 
order select textbook merely because “member our 
order” wrote it. the best interest the child, 
should chosen, matter who wrote it, even member 
our order” did. The danger that may not able 
unprejudiced enough. any rate, the textbook the in- 
terest the child, and will enable the teacher serve 


Facism The Alternate? 


Catholicism often accused being Fascist because 
anti-Communist. the utmost importance that should 
define the social issues such form make clear that the 
choice not between Communism and Fascism. Either or! 
Having rejected Communism what the alternative Fas- 

Let accept the thesis that each social community inevi- 
tably has its social types and the function 
produce this type. What the issue educational philosophy 
regarding the production social type. has probably not 
been put well the following paragraph. 

“Tf, any case, education must take its main task the 
production socially determined type, then the debate must 
center upon the nature the type and particularly upon its 


This same station, under auspices the city board edu- 
cation, tells the public the work the schools. 
and pupils from the first grade through grammar grades 
well vocational classes come before the microphone 
acquaint the radio audience with the type work carried 
each the different grades.” 

interesting development this one over 
Station WICC (Bridgeport). “In their ‘School and Studio 
WICC takes students backstage see how the wheels 
radio turn. Eight high-school and junior-high-school groups 
from surrounding Connecticut towns participate. Complete 
dramatizations with accompanying musical and sound effects 
are students’ hands, under supervision English dra- 
matic department supervisors.” 

Catholic education must aware the possibilities local 
tieups with radio stations. Catholic teachers keeping 
acquainted with radio programs, can help direct students’ 
use the radio and help cultivate their tastes. Catholic edu- 
cation can determine greater degree the “consumer de- 
mand” the more than 2,000,000 children Catholic schools 
and indirectly influence the quality radio programs. Radio 
programs could classified for school use. 

What even more significant the tremendous potential- 
ities that are likely actualized the future. The prob- 
lem thus stated the article Beard, which 
are using basis for this 

“That radio does play part education appears estab- 
lished fact: Its scope seems unlimited; its possibilities beyond present 
conception. How best develop these possibilities and make radio 
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the powerful teaching medium may well become still problem 
but problem vital and intriguing educators and broadcasters 
alike that surely satisfactory solution will found the not too 


Opportunity 


are glad publish this number Sister Jeanne Marie’s 
article “Developing Civic-mindedness 
Schools.” have pointed out the introduction the 
article, the paper really deals with the larger topic, 
mindedness.” The paper more important statement 
ideal rather than practice. indicates tremendous oppor- 


tunity that exists for teachers Catholic schools which 


not taken advantage of. indicates problem curriculum 

construction that not being faced our actual programs. 
must not deceive ourselves because such possibilities 

relation exist between Catholic principles and actual social, 


political, and economic problems that the school will neces- 


sarily make the connection the child’s mind and the 
child’s life. must also kept mind that the mention 
these principles will not necessarily result the connection 
with practical problems. There must not only instruction, 


School Supporter Life Supporter? 


diocesan superintendent article this issue the 
Journal points out that least occasionally, not often, the 
money raised for the missions through the children secured 
duress from the parents. may have bad reactions 
often the child and the school. 

The spirit that desired undoubtedly that the contribu- 
tion should come entirely from the child’s spending money. 
The giving should represent his part self-denial. One penny 
given under those conditions will like the glass water 
given the name the disciple. shall not without its 
reward. 

that way make not school supporter but life sup- 
porter. 

Think what meaning the Vision Sir Launfal will have 
for such child. “Not what give but what share, for 
the gift without the giver bare.” 


The School Collection Agency 


print this issue significant article abuse that 
various forms characteristic too many schools, includ- 
ing colleges. 

cannot imagine the obtuseness which children were 
made suffer for the poverty their parents, their neglect 
contribute the church. The Bazaar incident would 
shocking any individual, but one who has consecrated 
her life Him who said, “Suffer little children come unto 
and forbid them what words can describe its in- 
humanity. 

The author has aptly pointed out the reverberation the 
home making the school collection agency, and the terrible 
reaction the child. Love school, love the sisterhood, 
love the priesthood and the Church not follow the 
wake such tactics school. fact the exact reverse the 
case. You will find later these children parents refusing 
send their own children Catholic schools, they have not 
lost their religion. You will find cases anticlericalism in- 
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deed our author suggests. such seemingly unimportant 
things that these larger things the Church find their obscure 
basis. 

The author describes conditions elementary and high 
schools. Too often there similar tendency use the grown- 
student colleges collecting agency for the school. 
There are too many card parties for this that purpose, too 
many efforts get advertisement for that publication, 
too many ticket-selling campaigns for this student activity 
that. But the technique competitive lists used, and 
the glory old Alma Mater invoked, and pressures ail 
kinds are used. Students who not engage these money- 
raising campaigns not show school spirit, and, faculty mem- 
bers advise them that they will not recommended for 
honors. 

Let cease using the schools collection agencies for any 
purpose whatever. Let parochial appeals always made 
directly the parents the pastor. Let stop the ticket- 
selling campaign for this and that. Let stop getting adver- 
tisements for school papers that have advertising value. 
any rate let stop sending students out get them. Keep 
these extraneous matters out schools. 

Let teachers teach, students learn, and schools educate! 


The Catholic Press Educational Congress 


More than thousand persons attended the Catholic Press 


Educational Congress the Marquette University High 
School February and 21. The student journalists and 
their faculty advisers jammed into every session the high- 
school auditorium listen the very significant discussions 
general sessions great problems especially competent 
authorities. The problems discussed were: Personal 
Responsibility the Catholic Journalist,” “The Philosophical 
Basis the Press,” “The Social Influence the and 
“Education and the Press.” The persons discussing them pre- 
sent distinguished list: Dr. Ross Hoffman, professor 
history, New York University; Dr. Anton Pegis, professor 
philosophy, Marquette University; Rev. Dr. Paul Hanly 
Furfey, professor sociology, Catholic University; Rev. Dr. 
Raphael McCarthy, S.J., president Marquette Uni- 
and Rev. Daniel Lord, S.J., national director the 
Sodality Our Lady. 

After the general sessions four different group conferences 
were carried simultaneously. Some the topics discussed 
were: Creative Writing, Catholic Poetry, Catholic Women 
and Journalism, Rights and Duties the Press, Truth 
Reporting, and Interpretation Economics. 

The technical services the faculty the School 
Journalism Marquette University were made available 
stated times and appointment for those who desired such 
aid. These students and their faculty advisers could not help 
returning home with new sense solidarity, and finer 
sense responsibility. They cannot but realize the tremendous 
the press, and its potential educational serv- 
ice. Perhaps there will even more serious effort make 
school papers formative influence education. 

One cannot fail express the appreciation that might not 
otherwise expressed Dean O’Sullivan the Mar- 
quette University School Journalism for his conception 
the conference, for its planning and organization, and for its 
wonderful fruition. This all the more appropriate because 
Dean O’Sullivan kept himself completely the background 
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Developing Civic-Mindedness 
Elementary- School Children Sister Jeanne 


MAY seem paradoxical have member com- 
munity devoted foreign-mission work speak fellow 
countrymen for the civic-mindedness 

missionary sometimes suspect. The suspicion, however 
slight, that shared affection means divided, and there- 
fore worthless, allegiance; that the charity which goes far 
afield may not quite rational because does not seem 
rooted home, where charity begins. There peculiar 
advantage, however, having such suspect speak; for 
surely must show that the basic ethical principles concern- 
ing the relationship man his country are everywhere 
the same and that the Church’s social philosophy clearly 
and completely Catholic. 

Conditions, problems, economic and governmental forms 
differ from country country; everywhere there exists the 
same social need and ethical necessity for truth, justice, and 
charity. Thus does Catholic technique vary but Catholic prin- 
ciples remain unchanged. Now what Catholic teachers need 
know and realize order develop civic-mindedness 
others? They must both grasp and give: 

clear concept what civic-mindedness is. 

The fundamental principles which Catholicism offers 
basis for its development. 

The use specific information and school subjects 
this most important task. 

What civic-mindedness? What, indeed, not the capac- 
ity and willingness give loving interest and intelligent 
service one’s community the city, state, and nation. 

What fundamental principles does Catholicism offer 
basis for its development? democracy is, think is, 
our proper form government, what have offer 
its hour need? For, after all, know well that the ideas 
individuals are both the foundation and the impetus for 
group endeavor. 


Qualities Citizenship 

our democracy political, which means that govern- 
ment form and policy should the will the people, 
offer 

Our concept liberty the opportunity right 
free choice, “as free, and not making liberty cloak for 
malice, but the servants 

Our iteration and reiteration human responsibility. 
Since learned the story the Prodigal Son when were 
very, very young, have known that sinning man not 
simply victim his environment. 

Our attitude toward authority which Christlike and 
Christ-given; for, even when authority possessed the power 
take His life, Christ upheld it: “Thou shouldst not have 
any power against me, unless were given thee from 

This attitude only few great Americans have grasped 
expressed. Said Wilson, addressing some foreign-born 
citizens Philadelphia 1915, “You have oath 
allegiance the United States. allegiance whom? 
allegiance one unless God (italics mine). Certainly not 
allegiance those who temporarily represent this great 


Pet. 2:13-16. 
2John 19:11. 
*Foreign Mission Sisters of St. Dominic, Maryknoll, N. Y. 


EDITOR’S NOTE. The scope this address more com- 
prehensive than the author’s title indicates. deals not only 
with civic-mindedness but with social-mindedness its broadest 
sense. are glad publish because its suggestiveness, 
For further editorial comment see the editorial page this 
issue. The article was prepared for address delivered before 
the religious teachers the Newburg sector the Archdiocese 
New York. 


our democracy economic, which means that, within 
it, all men should exercise the right choose their occupation, 
earn their livelihood, hold private property and, within 
which industry should serve the common good and not individ- 
ual profit, tender 

The championship the dignity human personality, 
unsigned editorial The Commonweal put it, the fact 
that may poor woodchucks” does not alter the 
truth that “we must men.” 

The insistence that religion pervade and guide all phases 
life, industry, and business not excepted. 

The definition ownership stewardship and the sub- 
stitution service and sacrifice for exploitation and profit. 

our democracy social, wherein all people should share 
much possible its best life, should develop their 
talents, useful work, and experience human happiness, 
can give that doctrine which the peerless panacea for “what 
wrong with the world,” the doctrine the Mystical Body 
Christ, which are “members member,” wherein 
our worth does not depend our position but our co- 
operation. 


Vitalizing School Subjects 


Through our school subjects what information and train- 
ing can offer and use for this most important work 
developing civic-mindedness our pupils? 

Through Religion can find our most valuable contribu- 
tion, the remote preparation for citizenship, without which 
need never hope for even satisfactory citizen. 

can and give even our very little Christians 
natural and unequaled preparation for “social education” 
teaching them primary-grade fundamentals: 

appreciation human purpose. “God made know 
Him, love Him, serve Him this life and happy 
with Him forever the next.” 

knowledge human nature. “Man creature composed 


body and soul, made the image and likeness God.” 


And, “We must take more care our soul than our body.” 

heartily sorry for having offended Thee.” 

invaluable contribution, too, made through teach- 
ing the little ones the natural virtues, honesty, loyalty, 
courtesy. The love truth and justice must formed and 
have precedence over loyalty any social political order. 
Indeed, are only fit for patriotism when possess this 
intellectual and ethical basis for it. 

Then there the sweet groundwork charity, grasped 
the love God and man for God. “By this shall all men 
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know that you are disciples, you have love one for 

Again, for them, well for ourselves, possess and 
use the doctrine the Mystical Body Christ which can 
and has been taught simply and beautifully elementary- 
school children and which the perfect answer the plea 
from non-Catholic educators for social-mindedness, for altru- 
ism, for the harmonization human relations. Grade children 
can learn that they are members that body which Christ 
now uses, once used His Sacred Body Palestine, for 
the doing His work earth; and even little one can 
understand, though cannot phrase, with Karl Adam the 
truth that “There such thing isolated and solitary 

the upper grades when pose moral problems which 
make the pupils apply the Commandments and precepts 
life, can introduce questions which bring them into contact 
with political, economic, and social situations: 

“If you were the President The American Rubber Com- 
pany, would you think right accept salary $60,000 
year when most your employees were receiving weekly 
wage $14?” 

“Are bound conscience obey just civil laws? Why 

business game where the best man can win and expect 
the losers good sports about 

can show them, connection with the teaching 
the corporal works of.mercy that modern “social service” 
none other than the working out these corporal works 
present conditions and can point out specific local oppor- 
tunities for practicing them. 

can bring their attention the missionary character 
the Church, its universality. There better preparation 
for “internationalism,” the right kind, than this. 

Through Civics, having accepted standard method 
approach such the progress from the discussion family 
school organization the study the town, the state, 
and the nation, every civics teacher should try give her 
pupils knowledge “how things work,” making honest 
and clever effort interest them the benefits which they 
derive from the State, the duties which they, return, owe 
it, the necessity individual co-operation for group suc- 
cess. seems that ought veer away little from 
our tendency devote too much time detailed ways 
preserving public health and promoting civic beauty. These 
things are easier treat than some others. And therein lies 
temptation. 

our higher grades some time should devoted current 
events, present problems. may have civics current- 
events club. should use all those devices which foster 
intelligent interest bulletin board, the poster, occa- 
sional program. The fact that grade pupils cannot offer satis- 
factory solutions these problems should not discourage 
for neither can our statesmen so. Our enduring interests 
have early roots and the habit attacking problems not 
developed school, probably never will and 


interest can captured all, can captured living 


problems rather than dead issues. 

mention briefly some points instruction here which 
seem essential 

Our pupils need realize both their right and 
their duty vote when they come age. Against the attitude 
“What the use,” possess the plain fact that, during 
those years when only per cent the American 
people who could vote did so, many our public servants 
became public spoilsmen. There should specific knowledge 


SJohn 13:35. 
Adam, The Son God. 
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the way which they can use their individual influence 
initiative, referendum, recall. 

They should trained thoughtful patriotism, 
the weighing facts and, particularly, interpretations 
which are brought their sympasium two minutes’ talk. 
They need direction the critical view sources: “Who 
printed published that? you know any reason why 
they should reliable unreliable? Have they any interest 
stake here?” can call their attention the peculiar 
persuasiveness slogan and cartoon, which frequently cause 
accept without question realization what they were 
designed give us. the way youth caught more 
the flash cleverness than the quiet glow wisdom. 
youth particularly that has been “used” .by parties which 
have called themselves “the nation” and “the people.” With 
their verve, their inexperience, their belief the identity 
change and improvement, they are indeed ideal material for 
political and economic experimentalists. well note 
here that the use informal debate the upper grades 
whit dangerous, for the pupils are apt forget the inter- 
ests truth their concern for victory. 

What information give them should include simple 
exposition the essential opposition between Catholicism 
and Communism and between Catholicism and materialistic 
Capitalism. 

Also, short, necessarily incomplete, but entirely correct 
explanation why there conflict between the Church and 
the Government many nations today. 

Through Geography what can do? 

can utilize the many opportunities found here 
develop the children sympathetic the 
power and pleasure picturing themselves other folk 
otherwhere, their “little cousins” Alaska, China, Europe. 
There should pointed out them the special difficulties 
some people have had meet and overcome, the things they 
have done well, the contributions they have made our own 
national life, the admiration that due their splendid quali- 
ties; e.g., the good humor the Chinese coolie, the un- 
equaled truth telling the English school child, the gratitude 
and loyalty the Japanese receiver alms, the Faith the 
Irish poor. There are now books for children which really 
this, but, even not possess them, can teach their 
richest treasure, which friendliness. For truly nowadays 
cannot true citizens our own country unless 
treasure also our citizenship the whole wide world. 

History, what are our 

are faced with rather odd situation the teaching 
American history. the grades, the survey our Amer- 
ican past all serene; the outlook for the future quite 
unclouded. All America’s defenders are heroes, its presidents, 
good; its politics, wise; its wars, just; its institutions, in- 
herently indestructible. the college and university and 
much casual comment and heated discussion newspapers, 
periodicals, public talks, and private conversations, which even 
grade pupils encounter, there are strange statements about 
our present, disturbing predictions for our future, and dis- 
illusioning bits from our past. 

teaching grade history can balance this overfond 
optimism and banish the impression that our mother country 
too strong and good and incorruptible need our little iota 
co-operation. can show that, although there nothing 
innately sacred about any form government, democracy does 
seem the one which best suits us; that form 
government proof against sin, for all have been ruined 
some time other during the story men; that matter 


5Charles A. Ellwood in The Socialized Education of the Future. 
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what laws make what penalties impose, will not 
have success unless the men who make the laws, who enforce 
them and observe them, are good and godly folk. 


Sharing Responsibilities 

Lastly, can work for the development civic-minded- 
ness our grade pupils by: 

introduction later heavier responsibilities, through 
having them share both classroom management and school 
discipline. This plea for student government which 
not even possibility for children this age, but 
suggestion that when allow them share our responsibility, 
their share should real and they should perform veritable 
and not simulated service for the group. 

There seems both timely constructiveness and 
defensiveness such activities “Scouting” for both boys 
and girls. Here youth has outlet for its zest, gains worth- 
while information, skills, and interests, trained work 
with and for its fellows. The organization and program 
the Scouts quite elastic and adaptable any locality 
people. have Korean, Hawaiian, Chinese, Japanese, and 
Filipino Scouts our schools—and all find something 
“just for them.” 


every nation the world today there bitter need 
and loud cry for worthy leaders and loyal and intelligent 
citizens subjects. place there more urgent necessity 
than here where, with unequaled trust humanity, “the 
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people” were created the sovereigns the state. crises, the 
same people always turn education and educators and cry 
“do something.” Let us, for God’s sake, not disappoint them, 
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Teaching Unit Geography 


Helene Sacrement, S.N.D. N., M.A. 


THE multiplicity programs proposed for the teaching 

social studies the elementary-school level not 

surprising that the teacher should find herself nonplused 
methodology. Can the teacher Catholic school 
afford ignore completely the newer techniques that are 
being applied? Will she jeopardize the best interests 
her pupils should she fail subscribe wholeheartedly 
each new plan that heralded the final solution the 
problems involved the teaching the social studies? There 
are many trends, each considered the best its pro- 
moter, that the teacher stands not only crossroads, but 


Place l’Etoile with many avenues open before her 


that she finds impossible make decision with any sense 
security. Theory loomed large the days her professional 
training. She eager live the responsibilities her 
position; but all the procedures offered, which she 
adopt? the activity program the unit 
plan? 

Undoubtedly there such thing integration educa- 
tion. fact the ultimate objective every Catholic teacher 
precisely that integration and she knows unerringly that 
the integrating principle education, life, none other 
than the answer given one the first questions the little 
catechism. Beyond the sphere Catholic education the inte- 
grating principle indefinite the functional and 
are variable. Fusion seems but another name for integra- 
tion. for activity, she knows only too well that its display 
value far exceeds its academic value many her pupils. 


EDITOR’S NOTE. After some interesting statements regarding 
the contemporary confusion, the author says the teacher should 
answer three questions regarding the lesson: What? Why? How? 
Most the paper taken with practical demonstration 
how the varieties methods and devices may used teaching 
lesson Canada. certainly suggestive paper and should 
generally helpful. 


The fault, course, may arise from the teacher’s misconcep- 
tion the activity program advocated the progressives 
other words, her may consist the mere preparation 
project for exhibition purposes with little emphasis 
concomitant learnings, the main objective the procedure. 
She has experimented with units learning only find that 
somehow the units tend toward isolation rather than toward 
integration. Then there the separate-subjects curriculum 
about which she dare not speak. only someone, not theo- 
rizer, would volunteer marksman and bring earth such 
aerial conceptions are being offered teachers the name 
education! 

Let said for her comfort that some such marksmen 
have appeared. One Arnold Lunn, distinguished English con- 
vert and visiting professor the University Notre Dame. 
“exploded” recent educational the sub- 
ject integration and doing collapsed one educational 


1Lunn, Arnold, “Integration Talk by the Disintegrators,’’ America, January 9, 1937, 
pp. 317-318. 
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that has been hovering long overhead just beyond 
reach the teacher. Another such marksman Mary 
Kelty. the December, 1936, issue the Elementary 
Journal she has put clearly betore the reader the cur- 
rent trends the social studies. Miss Keity deserves 
than courteous hearing. She should have large 
the teaching history the one has 
workable plan that which she has outlined 
detail her two books, Teaching American History the 
Middle Grades the Elementary School and The Lecrning 
and Teaching History the Middie Grades. Her experience 
teacher and supervisor has given her the right speak 
with authority the field the social studies. 

her article Miss Kelty takes turn the four most 
widely discussed social-studies programs and the light 
experience shows the advantages each. not the purpose 
here give digest her article. Attention called 
principaily show that the separate-subjects curriculum 
passing out the shadow all the better for its temporary 
Basically has always possessed inherent values. 
now returning enriched the best features those pro- 
grams which for time was superseded. Even yet 
not perfect but its merits outweigh its defects. those 
teachers who belong the left wing the conservative party 
education, the emergence revival the separate-subjects 
curriculum will come relief from the plans which they 
have conscientiously tried and often found wanting. 

Keeping mind the fact that the vast majority our 
schools are committed the separate-subjects curriculum, 
that basic text each subject required the hands 
each pupil, and that few schools possess adequate library 
facilities, the writer presents the following unit work the 
hope that may encourage the teacher venture beyond 
the beaten track her presentation geography, “one the 
worst-taught subjects our schools.” This unit requires about 
ten class periods for its completion and may used either 
grade five grade six. 

Before presenting any unit work any subject whatso- 
ever the teacher should ask herself these three questions: (1) 
What going teach? (2) Why going teach it? 
and (3) How going present pupils? These 
three questions provide the focal points her preparation and 
each one them should function every lesson that she pre- 
sents. regards the subject matter taught the field 
geography, the teacher has the help the course study 
and occasionally some event major importance which brings 
country more prominently before the eyes the world. 
the reasons for presenting particular unit work 
geography there are least two ideals toward which the 
teacher should strive. They are integral part modern 
progressive educational theory, and that part the pro- 
gressive theory which makes claim novelty. The first 
these aims ideals create permanent, abiding 
interest the country about studied; the second 
lead pupils recognize discover casual relationships. 
Hence, the memorization isolated facts, such the study 
capitals products boundaries mere facts, does not 
constitute geography. fact, state capitals such have 
geographic whereas products, such wheat, are in- 
dicative real geographic environment. Boundaries, too, are 
and their significance which must sought 
and understood. Other more immediate aims are secondary. 

The third question confronting the teacher is: “How 
going present this matter pupils?” With view 
toward assisting her answer this question way that will 
satisfy present-day requirements, the following procedure 
presented for her consideration. The plan simple that 
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there possibility its disheartening the least venture- 
some. combines modern ideals with modern technique; 
affords ample opportunity for activity, both physical and men- 
tal; there are simple solved; provision made 
for both co-operative study and supervised study, well 
for individual differences; there demand for pupil co- 
operation through committees, discussion, and socialized reci- 
tation; and lastly there the placing individual respon- 
give and regard the minimal essentials the entire unit, 
which essentials must know. 


CANADA: OUR NORTHERN NEIGHBOR 
Exploration 

Exploratory Exercises: part the first day’s work 
devoted finding how much how little the pupils already 
know about Canada. This may done any one several 
ways. Some current event connection with Canada may 
used introduce the subject; e.g., the St. Lawrence seaway 
project. Again the informal discussion books the pupils 
teacher may have read, such Anne Morrow Lindbergh’s 
North the Orient Lowell Thomas’s Kabluk the 
Eskimo; motion pictures they may have seen, such 
Maria Chapdelaine, which full geographic content; 
visits they have made various parts Canada. third 
means introducing the unit may study the pictures 
the basic text. Besides arousing interest Canada the 
pictures can and should used for interpretation and for 
the formulation suitable problems. Another and more 
taxing introduction may made means objective 
test. This last method particularly effective the pupils 
seem think they already know enough about Canada. For 
this reason not the test itself that much matters its 
purpose which convince the pupils that there still much 
learned about our northern neighbor. 

The Exploratory Test: case the teacher decides in- 
troduce the unit means test, she would well con- 
fine her items material taken from the basic text. These 
items should deal mainly with those facts that tend bring 
out the importance Canada. The teacher can provide the 
pupils with hectographed copies the test she can have 
the pupils write paper the numbers 25, each 
number separate line. She can then give the number 
the item, read the class, and tell the pupils mark true 
false beside the number that item their papers. 
well for the teacher repeat each statement since the pupils 
have not the advantage seeing print writing. 
When all the items have been read and the pupils have marked 
their papers, the latter can either exchanged for immediate 
correction retained the writer who will check his errors 
with colored pencil the teacher calls off number the 
correct answer for each statement. The tabulation errors 
should made immediately the blackboard. The 
ing are few the items that might used: 


(True) Canada the largest member the British 
Commonwealth Nations. 

(False) Canada smaller than the United States. 

(True) Nine tenths all nickel mined the world 
comes from Canada. 

(True) Most the world’s asbestos comes from 
Canada. 

(False) Toronto the capital Canada. 

(True) Montreal, seaport the St. Lawrence River, 
1,000 miles from the Atlantic Ocean. 

(True) Montreal the nearest Atlantic port for the 
greater part Canada. 
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(False) British Columbia the most important mining 
region Canada. 
(True) Halifax and St. John the North Atlantic sea- 
board have ice-free harbors the year round. 
10. (False) There are plenty reindeer 
Canada. 
11. (True) The Grand Bank about one hundred miles 
off shore from Canada. 
12. (False) Labrador belongs Canada. 
13. (True) The seals eastern Canada are not valuable 
for their furs. 
14. (True) The interior Labrador great forest belt. 
15. (False) The island Newfoundland belongs Canada. 
soon the test results are tabulated the blackboard, 
the pupils themselves can make the diagnosis and rule 
the class reaction favorable the teacher’s purpose; 
that arousing interest the subject. 


Introduction 

Becoming Acquainted with Canada. During the second class 
period the teacher should have the pupils, either individually 
groups, (1) make study the pictures that are given 
their text. These pictures they should classify according 
the economic activities they represent. (2) They should then 
study economic map Canada for evidence other occu- 
pational activities; e.g., note the abundance minerals. (3) 
studying the red and black arrows they should list and 
classify Canadian exports and imports. (4) study should 
also made regional, rainfall, and population maps. With 
the aid the teacher, the pupils should make bar graphs 
the area and population both Canada and the United States 
the conclusion these studies they should summarize their 
findings. 


Assimilation 

the third day the pupils are ready for assimilation. 
means reading, map exercises, drawing maps and graphs, 
and picture interpretation, they begin make their own much 
useful information about Canada and doing certain prob- 
lems are bound arise; fact, they should encouraged 
look for material that offers them challenge. Several class 
periods will devoted those exercises which will enable 
the pupils learn the most important aspects the geography 
Canada. 

The Search for Problems. The third day’s work, then, will 
consist of: (1) Fifteen minutes’ silent reading with view 
making discovery. Each pupil should held responsible 
for finding out something did not previously know. (2) 
Fifteen minutes should spent reviewing the conclusions 
the previous day’s work, discussing what has just been 
read, stating problems, and appointing committees 
work problems. Some these problems might stated. 
thus: 

Why the population Canada much smaller than 
that the United States? 

Why most the people live the southeastern part 
Canada? 

tabular form make study the fifteen (15) largest 
cities Canada, giving each case (1) location, (2) popula- 
tion, (3) leading industries, (4) outstanding feature 
features. 

Supervised and Co-operative Study. the fourth day the 
committee previously appointed begin their work the prob- 
lems already formulated. The teacher busy with the pupils 
who need assistance either finding out just what they are 
helping solve their problem seeking the in- 
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formation they are expected contribute. few good refer. 
ence books such the current editions the World Almanac 
and the Statesman’s Yearbook, good atlas, pertinent copies 
the National Geographic, and books dealing with the lead- 
ing features Canada’s physical regions and economic 
should available. during this period that the pupils 
make plans for illustrative work. Under this heading may 
placed the following: 

Maps. Physical, political, population, rainfall, natural re- 
sources separate map for each type; e.g., mineral, forest, 
etc.). All maps should drawn the same scale. 

Graphs. The simple bar graph should used for purposes 
comparison either with other countries show the com- 
parative value products such fish, pulpwood, furs, etc. 

Posters. Scenes depicting economic activities, wild life, 
places interest. 

Class Scrapbook. The book should contain given number 
sections, such Politics, Agriculture, Science, 
Religion, Art. The pupils should encouraged bring 
clippings and pictures dealing with each these topics. The 
committee appointed for this activity should see the artistic 
preparation the scrapbook. Neatly written typed articles, 
well small maps and graphs, may included. 

Projects. The sand table, usually confined the primary 
grades, may well used illustrate how canal locks func- 
tion, lumber camp, fox farm, the various fishing indus- 
tries. 

Assembly Program. Several pupils may prepare 
trated lecture Canada using appropriate lantern slides from 
the Keystone 600 Set and others. 

While illustrative work should planned during the class 
period under the direction the teacher, insure its 
worth the pupils, all such work comes under the heading 
extra-class activity and should therefore prepared outside 
class. 

Reports and Floor Talks. the fifth day the class period 
given over reports progress lack progress and the 
reasons thereof, floor talks prepared the pupils, and 
interchange questions and answers. The pupils continue 
their work their problems, either individually com- 
mittees. 

Preparing Test Items. The pupils working with the teacher 
discuss what new words should included the basic 
vocabulary and what facts should known every member 
the class. Each committee makes out list objective 
test those points which all should know concerning its 
special problem topic. This work should normally done 
about the sixth day. 

Choosing the Minimal Essentials. the seventh day each 
chairman presents the examination items prepared his 
committee and the period spent discussing the worth 
each item. The criterion for selecting should be: im- 
portant that every pupil should know this? Those items which 
are rejected should crossed out and each chairman should 
leave with the teacher before the close the day revised 
list examination items. These items are then presented 
the class for study. 


Organization 

the eighth day the pupils should ready present 
well-organized solution the problems they have been work- 
ing on. This presentation will involve (1) restatement 
each problem, the outstanding ideas involved its solution, 
(2) the reading reports, (3) the explanation maps, charts, 
and graphs, and (4) recapitulation the most important 
facts and casual relationships. 
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Cumulative Review 
the ninth day the pupils finish the work organiza- 


The teacher, using the pupils’ maps, charts, and graphs, 
the most important geographic facts and principles 
already emphasized the course the unit Canada. 


Final Test 
The final test given the last day the unit, should 


for factual information, map work, comparisons, the ex- 
planation terms, and the recognition geographic prin- 


ciples. The objective test lends itself well covering large 
amount matter with minimum time both for answer- 


ing and for scoring. 


Conclusion 
The plan just outlined after all, only suggestion, but 


does present type procedure that can carried out 
the elementary school where the teacher willing step out 


the beaten track and assume the responsibility that such 
procedure demands. While the procedure means the 
best that might devised, immeasurably superior 
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the old-fashioned verbatim memorization “the next three 
paragraphs for tomorrow.” Need said that the success 
the plan depends largely the teacher? Inspiration 
caught, not taught. 
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The School Collecting Agency? 


Diocesan Superintendent 


OME historian the future will note with special em- 
phasis, the vitality the Catholic Church America, 
during the first half the twentieth century. evi- 

dence that vitality will point to, among other things, the 
efforts made keep our parochial-school system intact dur- 
ing periods depression. will show that those efforts were 


successful, only through the co-operation priests, teachers, 


and bishops with the financial sacrifices the Catholic laity. 
will take pride the fact that our schools were kept open 
when weaker faith and narrower wisdom would have de- 
manded their closing. are living, are witnesses all 
this gives assurance and renewed hope for the future 
our school system. 

But cheered may be, accomplishing what often 
seemed the impossible, cannot but look askance prac- 
tice which has grown out that accomplishment and which 
could very easily impair the effectiveness our schools. That 
practice prevalent the writer’s own circuit, and that 
prevails greater less degree other sections, would 
seem sufficient justification for open discussion the 
the Journat. the title has not been 
happily chosen, perusal the article itself will, hoped, 
clearly show what meant. 

The co-operation the teaching staffs our schools 
something which all must pay tribute. During the 
years depression, religious communities willingly accepted 
reductions already meager salaries. many instances thev 
worked without compensation assured many anxious 
that they were content wait for better times. Not 
enlv did they all this but thev bent every effort raise 
funds, through the school, for the general finances the 

was commendable co-operation, but the practice 
the school children raise money for the school itself for 
general parish purposes has serious drawbacks. excuses can 


found for condoning this practice during periods finan- 
cial distress, the contention the writer that justifi- 
cation for its continuance can found normal times. 
hurtful the school and calls for major operation lest 
may become malignant growth. 

The axiom all education that training, effective, 
should given youth. The Catholic Church has always 
and tenaciously preached and practiced this. make religious 
and moral education effective she has, wherever possible, estab- 
lished her own system. She instills religious knowledge and 
concomitantly encourages the practice virtue. This last 
her chief concern, because with her, the dullard may become 
saint while genius does not always spell sanctity. 

Among the good habits which she endeavors foster that 
contributing the financial support religion. This foster- 
ing not undertaken for the purpose acquiring the nickels 
and dimes which come from the children. Its purpose 
habituate the child, that when reaches man’s estate and 
position contribute, will become regular and con- 
scientious financial supporter. From purely educational point 
view, then, teachers should foster this the minds their 
pupils. But carry the idea too far and use pressure 
very doubtful nature would seem tend defeat the very 
purpose this laudable educational effort. 

Catholic education recognizes another value this early 
training the habit giving. considers very worth 
while implant young minds the value self-denial and 
self-sacrifice, the giving something for the sake some- 
thing higher. This virtue counteracts the tendency which 
all human nature selfishness. The recognition its value 
will, believe, explain why out Catholic schools have not laid 
great stress school banks which encourage thrift. 
Rather Catholic schools stress the idea self-denial, the 
foregoing some pleasure which can purchased with 
money, such the movies candy, for the sake devoting 
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that money the support the home church some mis- 
sionary enterprise. Such training necessary the forma- 
tive process character building. Are the methods always 
used aboveboard? Are there some undesirable by-products 
which might outweigh the tangible and intangible results 
gained? few concrete examples will prove more instructive 
than much theorizing. 

The writer has visited classrooms, especially Mondays, 
find list names the different blackboards accom- 
panied certain figures and stars various colors. in- 
quiry learned that these names did not represent children 
who had been conspicious for scholastic standing. Nor did the 
figures represent marks gained examinations. Neither did 
the stars mean class rating. Instead had before him the 
roster children who had contributed the weekly envelopes 
the parish church. Now the most regrettable part that 
blackboard exhibition was that some names had neither 
figures nor stars. The explanation was that these figureless, 
starless names were possessed children whose parents were 
too poor contribute. Isn’t sad that so-called democ- 
racy, premium should put wealth and stigma 
poverty? Pity those poor children, who are forced re- 
minded all day long their parents’ poverty. Sympathize 
with their sensitiveness and don’t surprised when you find 
these same children growing with bitterness and resent- 
ment against all religion. St. Paul were visit these rooms, 
might not write his comment, hoc non 

The religious teacher our schools must always remember 
that she occupies position altogether different from the lay 
teacher. Because she religious she commands respect 
which she would not otherwise receive. She has unique posi- 
tion for getting results. the other hand, how does 
Jose that position any act hers which has even the 
appearance unfairness! The young mind sensitive mind 
and easily smarts under sting that would remain unfelt 
person older years. Those stings can result from the over- 
zeal the teacher and they can become magnified. inducing 
children contribute weekly envelopes various other 
church enterprises, the teachers may using methods 
would gain applause the business world. That world might 
even describe her “gogetter.” She getting tangible results, 
but she not also getting unwittingly other results that are 
unworthy her code morality and ethics? Out sense 
shame, desire please through fear displeasure, 
the child will everything respond such appeals. Chil- 
dren will extremes secure the money home. They 
have been known stage “sit-down” strikes, refusing 
school until the money procured. The result obvious. 
There uneasiness the home and from such parents come 
bitter comments about the church and school and teachers and 
priests. Religion, the longrun, the one thing that suffers. 

Another instance comes the mind the writer, which 
though may not common, shows whether misdirected 
zeal may lead. principal decided that the school should take 
active part the parish bazaar. She set aside one after- 
noon school day during which stage this. Children were 
cajoled, with the caiolery Soviet bring trinkets and 
money. unbecoming regret that the Guardian Angel 
that principal did not conduct her various homes where 


could, unseen, witness the various She might have 


heard the cries and pleadings children. She might have heard 
their threats not returning school. She might learn some- 
thing the bitterness parents’ hearts. She might have 
heard description her bazaar “holdup.” However the 
worst feature that bazaar has not been told. Before took 
place, the principal caused announced through the 
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school that only those children, who had brought money 
spend, would allowed auditorium where this 
being conducted. Poor things, they were 
remain their classrooms. was not discovered they wer 
write out five hundred times, cannot 
bazaar, father too poor.” Rightly wonder wha 
caused that principal make such arbitrary, 
ruling. Was fear that those poor children might the 
sin avarice when looking trinkets, which their poverty 
prevented them from possessing? Did she consider poverty 
crime that deserved this form punishment? 

Mention the missions brings mind another situation 
which deserves scrutiny and correction. The writer does not 
begrudge the missions anything they can procure from any 
source. They need financial help; they deserve and they put 
good use. What decried the misdirected zeal which 
uses means that very often could described unethical, 
The practice keeping the missions before the minds 
dren for the purpose making them 
The attitude aims threefold result. Children are urged 
pray continually that God will bless human efforts and 
make the harvest fruitful. hoped that when those 
dren grow and have money give, they will support those 
missions. hoped especially that from this 
mindedness will grow vocations which will supply the laborers. 
The primary idea fostering mission mot for the sake 
the dollars that will swell the funds here and now. Such 
ing the case all this unholy rivalry between children class- 
room between grade and grade should discouraged. 
the main objectives are kept mind, the lesser ones will take 
care themselves. 

These examples may isolated ones. They may the 
aggerated ones, but they can multiplied all their 
undesirable forms throughout our school system, high 
time that set our face against them and eradicate the prac- 
tice. From other countries should learn lesson, and pre- 
vent everything that might cause among us, resurgence 
that spirit religious hatred and anticlericalism which they 
have witnessed. Cobbler, stick your last. Teacher, stick 
your teaching. Teach religion such manner that the pupils, 
who pass through your school, will bless you for it. Omit 
everything that may cause bitter memories later years. 
Much the parish may need funds carry don’t make 
your school collecting agency. 


AMERICAN SCHOOLS 


Man’s right own private property, man’s right educate his 
own family, man’s right adore God according the dictates his 
conscience, come not from the Constitution, the Government, Parlia- 
ment, nor the will the majority, but from God. Therefore, 
power earth can take them away. This the essence Amer- 
icanism. 

The only schools that are building constructive Americanism are 
those that take practical cognizance the existence God. 
the non-religious schools which are out the tradition American- 
ism; they are the Rt. Rev. Msgr. Fulton Sheen. 


RELIGION EDUCATION 


The intrepid pioneers who laid the foundations this country 
early days, and those who followed them and extended our domain 
from coast coast, all found strength and achieve the 
everlasting reality religion. They placed their faith and trust 
those twin church and the school —‘and wherever 
men went new homes, their first thought was establish 
those two bulwarks civilization. 

take axiomatic that religion essential complete 
education and the same token that education necessary the 
advancement the Christian Franklin Roosevelt. 
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Practical Aids for the Teacher 


Reading for the Social Studies 
Sister Leo Gonzaga, S.C. 


EDITOR’S NOTE. Reading intelligently 
important for success social studies 
well all special studies. Teachers, 
especially the elementary school, and 
indeed all introductory courses, should 
see that the child carefully initiated 
into the new and special vocabulary 
the subject. Sister Leo does well 
emphasizing this. 


When the emphasis any phase the 
educational system shifted obvious 
that this very transfer must work change 
the plan organization, the materials 
used, the methods instruction em- 
ployed the already standardized courses 
has this change been more necessary more 
radical than that produced reading the 
emphasis which has been directed upon the 
teaching the social studies integral 
part the elementary- and secondary-school 
program. Instead the teaching reading 
for its own purpose for the appreciation 
literature alone, must directed 
definitely and purposefully toward the social 
studies, important the complex and 
heterogeneous society which 
Ten years ago Dr. Harold Rugg, then 
professor education, Teachers College, 
Columbia University, 

and personal; complicated society 
devious and impersonal. Not long ago com- 
munication was essentially word mouth; 
now the vehicle understanding for one half 
the world the printed word. 

The child, theoretically, for the first three 
years his elementary-school life, learns 
read; thereafter reads learn. Never was 
more essential that the child read learn 
than the present moment, although 
with the rapid strides radio and television, 
one prone believe that the listening art 
will again come into its own; and that literally 
“seeing will believing,” without the inter- 
mediary understanding the printed page. 
Yet under the “old regime” the pupil was 
required read 500 600 pages “cover” 
the required material history and geography 
civics. Today with the emphasis the 
social studies required read from 
three five times many pages, and 
addition that encouraged and fre- 
pret adequately the unit which 
engaged, read hundreds pages supple- 
mentary material. This obviously makes ade- 
quate and assimilative reading skill imperative. 

Regardless what may alleged the 
contrary, the majority pupils cannot read 
intelligently. the they read 
not narrative form and highly simplified 
vocabulary, they fail grasp not only the 
content but the import the message. The 
first protest, course, storm 
invectives not much against the material 


'1The Classroom Teacher, Vol. 11, “Teaching the Social 
Studies,” 93. 


textbooks but against the style which 
the material presented. One cannot read 
intelligently, and consequently assimilatively, 
without adequate, working vocabulary. 
Miss Luella Cole thinks that the acquisition 
new language basic problem social 
correct, for the successful acquisition 
adequate vocabulary amounts almost that 
new language. But neither new lan- 
guage, nor adequate working vocabulary 
can acquired some occult magic 
power. process growth, and very 
slow growth, therefore must consciously 
developed with definite goals predetermined, 
and above all definite, constant, and 
progressive method development. 

The social-studies program, regardless 
the manner which conducted, demands 
not necessarily richer vocabulary, but 
does demand working vocabulary, for the 
reading and grasping the ideas and prob- 
lems contemporary life. Such vocabulary 
must vital and active. 

The resultant correlation 
studies they have been and are planned, 
implies that harmonious 
development reading, spelling, and composi- 
tion skills, but one must not forget that 
skill must acquired before can effec- 
tively, even satisfactorily used 
tool. almost truism say that text- 
books must rewritten. Many them 
have been, and for that very reason there 
necessity for pupils doing more reading 
expository material, lucid, logical, ade- 
quate expository material, not merely encyclo- 
pedic articles. Too much reading history, 
geography, and civics form, 
usually travelog, difficult for 
even the seventh and eighth graders read 
appreciatively good exposition. essential 
then, that the teacher see that the pupils have 
sufficient drill the reading expository 
material; sufficient opportunity test their 
own interpretation the reading applica- 
tion; e.g., following directions given, repro- 
ducing the situation explained. Frequently the 
teacher will discover that the failure the 


2Cole, Luella, Psychology of the Elementary School 
Subjects, 66. 


pupil grasp the meaning passage, 
even sentence, due his inability 
recognize one word group, eval- 
uate phrase properly, notice the signifi- 
cant placement phrase. The preview 
the material read, then essential. For 
the teacher, this preview implies the careful 
reading the material presented 
the pupils, words that may 
impede the understanding the various 
passages, and present these for special 
study and recognition before the unit 
history, geography, civics assigned. 
There is, any teacher knows, vast 
difference between the words that constitute 
the speaking vocabulary the average child, 
his so-called writing vocabulary, the one 
hand; and those his reading vocabulary, 
which includes all the words recognizes, 
but does not use either speaking writ- 
ing. Recognition these words expository 
material read the classroom, the lectures 
hears the classroom auditorium, 
the conversations hears between his parents 
and their associates, all contribute toward his 
acquisition his vocabulary essential the 
reading for social studies. 

The acquisition the vocabulary, and even 
the reading will profit little, the teacher 
does not make definite effort determine 
that the pupils have read the thought the 
paragraph, make certain that they have 
discovered the kernel and have been able 
extricate from the hulls meaningless 
unnecessary words. This can done hav- 
ing the pupils write, preferably one 
sentence, the gist the paragraph. Outlining 
valuable, but unless well supervised 
and executed does more harm than good. 
Oral interpretation too valuable only when 
done lucidly, logically, without too much 
prodding from teacher and fellow pupils. 

Reading for the social sciences, then, 
requires new emphasis the acquisition 
adequate, working vocabulary, not 
new language, the emphasis upon the 
reading expository materials rather than 
narrative, and finally the handling the 
reading such way determine that 
the pupils are really deriving full value from 
the printed page, and are training themselves 
distinguish the important facts from the 
unimportant “fillers.” All this naturally 
based upon the assumption that the pupils 
have acquired the habit rapid and assimi- 
lative reading. 


The Corporal Works Mercy 


Different new methods presenting the 
truths our Holy Religion and effecting 
the practice our Faith are continually 
being sought religious teachers. Hence 
submitting the following suggestions for, 
means teaching the Corporal Works 
Mercy. convinced that can and 
will used with profit the pupils. The 
method not new, appeared the 
SCHOOL JoURNAL about four years 
ago, but for the ordinary class eighth- 
grade pupils such had, was too com- 
plicated. was primarily intended for ninth- 
grade pupils believe; therefore having 
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through obtained the practical expression 
Catholic Action. 

The pupils were divided into four groups, 
having about seven each, but more less, 
would make little, any, difference results. 

The first group was assigned the work 
collecting Scriptural quotations relative 
each work mercy, writing and memorizing 
the one which each was interested, each 
was assigned different work. These quota- 
tions were written the blackboard. For this 
purpose they had all the New Testaments 
that could procured put their disposal. 
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Older pupils lent their copies and some were 
brought from their homes. 

The second group were find stories 
their Bible histories New Testaments, that 
would illustrate the actual practice each 
different good work. The results this find, 
and that the third group could not put 
the board they were too lengthy, 
these stories were read the class one 
the best readers, the one who had 
found and written the story. 

The pupils the third group were asked 
write story from real life that had 
occurred under his observation, illustrating 
that special work charity had view. 
did not know any example pertain- 
ing this, was perform one and then 
write account it. 

The fourth group made posters, depicting 
each Corporal Work Mercy. They were 
made from pictures cut from magazines 
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were drawn the pupils and when completed 
were attached the bulletin board the 
classroom and also the corridor. The special 
“Work” designated was printed the poster 
and the name the maker attached. 

After they had finished the work assigned, 
they exchanged books, each copying the work 
the others. this way every pupil had 
complete booklet containing quotations, 
examples, stories, and posters relative the 
different works mercy. 

One hour Fridays was given for this 
“project work,” was called, until 
was finished. The pupils, Catholics and 
Protestants, were interested the work, and 
all entered with zest into its accomplishment. 
The increased knowledge and study the 
Holy Scripture was educational and beneficial, 
and greater zeal the practice works 
charity was the result. 

(See Febr., 1932.) 


Easter Hymns From The Greek 


St, John Damascene 


ST. JOHN DAMASCENE 
COME, FAITHFUL 


Come, faithful, raise the strain 
triumphant gladness; 

God hath brought His Israel 
Into joy from sadness; 

Loosed Pharaoh’s bitter yoke 
Jacob’s sons and daughters; 

Led them with unmoistened foot 
Through the Red Sea waters. 


the Spring souls today; 
Christ has burst His prison, 

And from three-days sleep death 
sun hath risen; 

All the winter our sins, 
Long and dark, flying 

From His Light, whom give 
Laud and praise undying. 


Now the Queen seasons, bright 
With the Day splendor, 
With the royal Feast feasts, 
Comes its joy render; 
Comes glad Jerusalem 
Who with true affection 
Welcomes unwearied strains 
Jesu’s Resurrection. 


Neither might the gates death, 
Nor the tomb’s dark portal, 

Nor the watchers, nor the seal, 

But today amidst the Twelve 
Thou didst stand. bestowing 
Thy sweet peace which evermore 

Passeth human knowing. 


THE DAY RESURRECTION 


the day Resurrection: 
Proclaim it, Earth, abroad! 
The Passover gladness, 
The Passover God! 
From death life eternal, 
From earth unto the sky 
Our Christ hath brought over 
With hymns victory. 


Our hearts pure from evil, 
That may see aright 
The Lord rays eternal 
Resurrection-light 
And, listening His accents, 
May hear calm and plain 
His own All hail! and hearing, 
May raise the victor-strain. 


Now let the heavens joyful, 
And earth her song begin, 

The round keep high triumph, 
And all that therein; 

Let all things seen and unseen 
Their notes gladness blend, 

For Christ the Lord hath risen, 
Our Joy that hath end. 


THOU HALLOWED CHOSEN MORN 
PRAISE 


Thou hallowed chosen morn praise, 
That best and greatest shinest: 

Lady and queen and day days, 
things divine, 

thee our praises Christ adore 
Forever and forevermore. 


let taste the Vine’s new fruit, 
For heavenly joy preparing; 

Today the branches with the Root 
Resurrection sharing: 

Whom true God our hymns adore 
Forever and forevermore. 


Rise, Sion, rise! and looking forth, 
Behold thy children round thee! 

From East and West, from South and North, 
Thy scattered sons have found thee; 

And thy bosom Christ adore 
Forever and forevermore. 


Father, co-equal Son, 
co-eternal Spirit, 
persons substance One, 
And one power and merit; 
Thee baptized, Thee adore 
Forever and forevermore. 


St. John Damascene, one the last the Greek 
Fathers, died about 676. He is regarded as the greatest of 
the Greek Christian hymn writers. The translations of 
the above hymns were made by J. M. Neale and are 
found in his Hymns of the Eastern Church (Macmillan, 
Y.). The perusal this little book will prove 
a revelation to those who are unaware that the East has 
many beautiful liturgical hymns. The Easter Hymns con- 
tain the same familiar imagery that is found in our 
western liturgical hymns for Easter. From the hymns of 
the East and the West one could draw un two out- 
lines of Catholic theology each of which would be quite 
complete, nor would the outlines differ one jot or tittle 
from each other in matters of doctrine. This is a testi- 
monial the Church’s unity faith reaching back 
through the centuries. 
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New Books 


BOOKS INDIANS, ANIMALS, 
AND THE EARTH 


Reviewed Carroll Lane Fenton, 


Some Recent Science Books for Children 

many children, the word brings 
polyglot picture feathers, war paint, and 
drums, all used half-naked savage who did 
not work, save, think. This image has been 
intensified adventure stories and wild-westem 
films, most which present the red man 
villian whose highest concerns were gluttony and 
warfare. 

The picture untrue and inadequate, every 
reader DeSmet Jesuit Relations knows. 
Because the red man furnishes the background 
much exploration, settlement, and Catholic 
religious work North America, worth the 
teacher’s while show pupils what really was 
and is, and why was worth the tremendous 
labors that great missionaries put forth. 

good introduction all red men North 
America furnished Bernadine 
Indians (10 cents class lots, cents single), 
one the several excellent books 
issued the Follett Publishing Company. 
Bailey uses simple narrative present essential 
facts the life Indians from New York 
Mexico and the Pacific Coast Canada. 
both time and money are limited, this 
the one book buy. 

Larger and more attractive Eight Little In- 
dians, Josephine Lovell (Platt and Munk, 
cents quantity). Its narratives deal with chil- 
dren eight widely varying tribes, with good 
drawings color and black and white. One must 
protest the use “Moki” for “Hopi” and ques- 
tion the presence Navajos (at least, modern 
Navajos) among saguaro cactus forests, but these 
slips are not serious. The book well suited 
Grade and most pupils Grade 

Still better The Book Indians, 
Holling (Platt and Munk, quantity, $1.25 
singly), the most beautiful book the year 
its field. offers informative narratives our 
typical Indian groups, from cliff dwellers 
coast peoples. also contains more than 200 
very fine drawings showing activities, tools, food, 
animals, etc. The school which can afford set 
make investment lasting value. The book 
also should recommended public libraries 
and parents. 

The Catholic faith made its first and most 
lasting successes among Pueblo tribes the semi- 
desert the Southwest. Two fine new books 
describe their ways. Indians Today (Harcourt, 
$2) presents the lives, work, and art modern 
Pueblos and Navajos, with beautiful full-page 
photographs. The text may read 
The pictures make the book useful aid 
teachers using those Bailey, Holling, Lovell. 

Indians the Pueblos, Florence and Edwin 


(Albert Whitman, $1.50) will wel- 


comed Grades deals with ceremonies, 
daily living, special such bridge 
building and games. presents, also, the essential 
good manners and courtesy red point 
children often overlook. Both books are 
recommended for public libraries and home book- 
shelves, well for school collections. 

Teachers also may advise, or. discourage, read- 
ing several stories that have appeared during 
1936. Chief these are: 

Susan and Arabella, Pioneers, Rhoda 
(Little, Brown, $1.75). book pioneer life 
the Northwest, for younger girls. The Indians 
range from heroes villains. 

Wampum and Sixpence, Marjorie Hayes 
(Little, Brown, $1.75). story comradeship 
between Puritan and Indian children, which 
even Indian warfare made reasonable. For 
both boys and girls 14. 

Tangled Waters, Florence Means (Houghton 
Mifflin, $2). sympathetic story the difficul- 
ties met young Navajos who want adopt 
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Per Cent and Its Applications 
Guhin* 


The greatest handicap teaching per cent, 


taxes, commission, profit and loss, 


the relatively few occasions either 


adult called upon use the 
processes learned except school. Excellent 
for solving problems may devel- 
and thoroughly mastered class; but 
method can nullify the Law Forgetting, 
forget that which not use.” The 
justification the following plan for present- 
per cent and its applications not based 
upon its superiority any other method, but 
the idea that single control for all 
applications per cent stands 
chance withstanding the Law Forgetting 


than number specific controls. 
Per cent has significance unless 


per cent something. say, have 6%” 


even one cent, Mr. Ford’s fortune 


would make multimillionaire. arithmetic, 
the word denotes multiplication; hence all 
per-cent problems must involve multiplication 
some form. The mastery principles 
governing multiplication is, therefore, vitally 
important; they are: 


The multiplier always abstract 


number. per cent and its applications, the 
multiplier always some per cent, changed 


either has name, the multi- 


and the product have the same 
name. multiply dollars, get dollars; 
multiply inches, get inches. Whatever the 


multiplicand is, the product the same thing; 


whatever the product is, the multiplicand 
the same thing. 


the multiplicand and multiplier are 


given, multiply get the product. 
the product and either multiplicand 
multiplier are given, divide the prod- 
uct the other factor given get the 
missing part. 


per-cent problems, the product 


and the multiplier denote the same factor 


part the problem; that is, one 


gain, the other gain; one loss, the other 


loss; interest, the other interest; 


one taxes, the other taxes, etc. 


The following examples illustrate the 
going principles. the first row, examples 
call for the remaining 
rows, examples call for division the 
product the factor given. 


mathematics and education, Northern 
State Teachers College, Aberdeen, Dak. 


Stress the fact that multiply only when 
multiplicand and multiplier are given; 
other cases divide the product the 
other factor given. This applies when 
fraction decimal multiplier used, 
found, truly when the multiplier 
whole number. Children should master 
this principle multiplication thoroughly. 

general per-cent problems, the multi- 
plicand always the number spoken of, the 
which the per cent reckoned 
which may may not given the 
problem. Note that the per cent really 
part the number spoken the prob- 
lem; hence the product that part expressed 
number. 

the following examples, note that the 
multiplier and product denote the same part 
the problem; the multiplier denotes the 
part fractional decimal form; the prod- 
uct denotes number. 


$360 


.09 sheep sold 


sheep sold 


(_) cows $150 cost 


$2,500 Ass. Value 
Tax 


Tax 


$6,400 insured for 
insurance 


Commission $75 Loss 


insurance 


$60 Interest 


Whatever method used, the business 
principle governing each application per 
cent must mastered. These business prin- 
ciples are given below; the base, number 
which the per cent reckoned, referred 
the multiplicand. 

Per Cent, general. The 
the number spoken of. 

Gain Loss. The multiplicand the 
cost unless otherwise stated. 

Commission, selling. The multiplicand 
the selling price. 

Commission, buying. The multiplicand 
the buying price. 

Taxes. The multiplicand the assessed 
valuation. 

Trade Discount. The multiplicand the 
preceding price, the price before the dis- 
count used taken off. 

Applications per cent involving the time 
element give rise second process 
multiplication. 
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Simple interest. The multiplicand the 
amount borrowed, principal. 

Insurance. The multiplicand the amount 
insured for, face policy. 

Compound Interest. The multiplicand 
the preceding amount. Each interest term 
calls for separate computation. 

Bank Discount. The multiplicand the 
value the discounted note maturity. 

Stocks and Bonds. The multiplicand, 
computing interest, dividends, the par 
value stocks bonds. 

Forms. The computation form used 
solving problem ‘any application 
per cent may written soon the child 
recognizes the kind problem. Note the 
following forms. all forms assumed 
that the multiplier, (M’), some per cent 
expressed decimal common fraction. 


Gain Loss. 


Cost 
Selling price 
Selling price 
Commission, buying. 
Buying price 
Commission 
Commission 
Buying price 
Buying ‘price plus Com. 
Buying price plus Com. 
Commission, selling. 
Commission 
Selling price 
Sell. Pr. minus Com. 
Sell. Pr. minus Com. 
Taxes. 
Assessed 
Tax 


Trade Discount 
First Discount 


Preceding 

Second Discount 


Note. These forms assume that the dis- 
count subtracted from 100% (the Preced- 
ing Price per cent), giving the new price 
per cent. preferred, and may 
marked “Discount”; then after finding the 
discount, subtracted from the Preceding 
Price get the new price. all trade dis- 
count problems, the catalog, list, price 
the Preceding Price for the first computation. 
The “New Price” becomes the “Preceding 
Price” each succeeding computation. 
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Simple Interest. 


Am’t. Borrowed 

Interest 


Compound Interest. Use the same form 
for simple interest except that the Multi- 
plicand the “Preceding Amount.” the 
first computation compound interest the 
“Amount Borrowed” the 
Amount”; each succeeding computation, 
the amount (principal plus interest), the 


preceding computation the “Preceding 
Amount.” 
Insurance. 
Then Insurance, year 
Insurance 


Bank Discount. the note discounted 
bears interest, will simplify the process 
think finding the value note 
maturity “at home” and finding the bank 
discount and proceeds “at the bank.” The 
date maturity must known before find- 
ing the term bank discount; bear mind 
that banks compute actual number days. 
Bank discount really interest, 
collected advance, the value the 
note maturity for the time days the 
bank holds the note. Suppose note for 
$300, dated January due months, and 
bearing interest, discounted bank 
May 10%. 


“At Home” 
$300 Bor. 
Inter. year 
Then: $18 $300 Prin. 


Interest 


“At Bank” 
Bank Dis. yr. 


$30.90 Bank Dis. yr. 


No. years 5.15 Bank Dis. 


$309 


5.15 Bank Dis. $303.85 Proceeds 

(Time: May, 29; June, 30; July, Total: 
days 1/6 year.) 

Stocks and Bonds. The form for interest 
may used computing interest bonds 
dividends stock, writing “Par Value” 
instead “Amount Borrowed.” Other prob- 
lems stocks and bonds, while more com- 
plicated, may also reduced the “M, M’, 
form example. 

One advantage using this form that 
forces the child think before computing. 
The child must think: “What kind prob- 
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“Professor” Hilaire Belloc, Lecturer 
Hilaire Belloc, 
celebrated English writer and historian 
giving 12-week course Fordham 


University social 


problems. 


on 


lem? What given? What found? 
Then (after filling data and labeling each 
item example form), What must do?” 
Now begins “figure.” Take this prob- 
lem. sold horse for $80, thereby losing 
25%. What did the horse cost me? 


Cost 

Selling price 


$80.00 Selling price 


The pupil thinks: “This problem 
Profit and Loss (writing form a); the cost 
not given, [writing for the 
selling price given and must for 
‘never has name.’ The Multiplier denotes 
the same thing the product, also 
selling price. Since 25% cost was lost 
(100% 25%), 75% the selling price. 
Since the product given, must divide it: 
$80.00 divided .75 equals $105.33, the 
cost.” the child thinks, fills data 
form until has form 

Tax Illustration. What the assessed 
valuation A’s property pays tax 
$64 and the rate .016? 


Ass. Value 
Tax 
Tax 
Tax 


$64.00 Tax 


April, 1937 


The child thinks: “This problem 
taxes; use form The assessed value 
not given write for The tax 
$64, must the product; the multiplier 
also the tax (in mills); .016, the multi. 
plier.” The child now has form which 
for division. 

Interest Illustration. Find the interesi 
$300 for year, months, and days, 
8%. 


Am’t. Bor. 
Inter. yr. 

$300 Am’t. Bor, 

$24 Inter. yr. 


The child thinks: “This problem 
interest use forms and The amount 
borrowed $300 (writing the multi- 
plicand). The rate .08 (writing 
the multiplier). must multiply, (which 
gives $24). The time year plus 1/6 
year plus 1/24 year, and 5/24 
years. must multiply the interest for year 
the number years, (form c).” 

every problem the child must think the 
kind problem get his example form. 
must think what found fill 
the and must think what 
given the other two parts. then 
decides what do—though the .example 
form leaves option the 
mastered the principles governing multiplica- 
tion. The computation postponed until 
thinking completed. Identical forms are 
used for all applications per cent, the 
“labels” factors varying with the kind 
and conditions the problem. 


Interest 


Solution Latin Crossword 
Puzzle the March Issue 


Aenigma Decussatum Proverbiis 
Intextum Solutio 


Transversum: 

fortes; ora; en; oriri; 12. dedite; 
14. risu; 15. adimit; 17. uda; 18. ut; 19. soli; 
22. ursi; 24. emes; 26. ab; 27. ni; 28. mus; 


30. plebi; 32. adiuvat; 33. ros; 34. si; 35. 


reor; 38. spero; 41. sal; 43. arem; 45. ad; 
46. di; 47. festina; 49. in; 50. tuli; 51. it; 
52. velit; 54. est; 55. alea; 56. te. 


Deorsum: 


fortuna ori; risus; trudimus; 
ei; odite; rem; adis; et; 10. ne; 
13. ito; 16. dum; 20. labora; 21. ibis; 23. 
ride; 24. esa; 25. spiro; 29. uvis; 31. erosi; 
36. iacta; 37. defle; 39. pati; 40. edita; 42. 
lente; 44. meis; 48. ave; 49. iit; 53. ea. 


Proverbia: 


Fortes fortuna adiuvat. 
Ora labora! 

Dum spiro, spero. 

Iacta est alea. 

Festina lente! 
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Primary Grades Section 


“Accordion” 


Vestment Book 


Sister Mary Mildred, O.S.M. 


The Kindergarten the first grade 
good place which interest children 
many things that pertain the Holy Sacrifice 
the Mass. The booklet colored vest- 
ments described here presented single 
unit. The actual construction the project, 
however, supposes several units, each 
preparation for particular feast day. 


Form the Booklet 
The booklet made fold manner 


similar that accordion. The seven 


sheets inches) plus the two covers 
are placed side side, one sixteenth 
inch apart. (See Fig. 1.) These are hinged 
together with any sort gummed paper 


cloth. Place each hinge that will 


the back the sheet when the booklet 
opened. They should placed inches 
from top and bottom the sheet. Punch 
holes for cord lacing inches from the 
top and bottom each side the sheet 
and inch from the edge. 


Materials Used 


For the body the booklet used heavy 
cream-color, soft-finish paper, inches, 
and for the covers flexible cover paper 
the same size and color. some cases, 
substituted light green, light blue, orchid 
bond poster paper for the entire booklet 


with pleasing results. 


For the body the vestments and for the 
corner decorations each page, including 
the front cover, used suede coated 
paper. 

For the crosses vestments and small 
decorations the center the corner squares 
used figured gold silver paper. 

The cord with which lace the booklet 
was made twisting floss macreme cord 
until was the proper diameter. Take 
piece floss five times long you want 
the cord. Twist “kinks.” Then double 
and twist into cord twice the thickness 
the original. Tie knot near each end and 
the end form tassel. 

labels for each page may hand let- 
tered the children are able this. Per- 
haps the practical procedure the case 
very young children for the teacher 
typewrite the labels white paper 
paper the same color the sheet and paste 
them duplicate the labels directly 
the page the booklet. 


Making the Vestments 
For cut-out vestments (Fig. 2), provide 
each child with pieces cheap paper 
inches. Fold lengthwise. Cut quarter 


circle the top the folded edge for the 
neck. Then cut off the upper corner the 
outside edge the folded paper for the 
shoulder slope. When several satisfactory 
chasubles have been made, they may used 
for patterns directly upon the suede paper. 

Cut the stole and maniple similar way, 
respectively. 

Crosses for the chasubles are cut 
similar way from gold silver paper 
inches. They are onto the chasu- 
bles and put under weight dry while 
the children are cutting crosses for the mani- 
ple and stole. Cut the latter from strips 
inches and cut fringe freehand. 

The decorations the corners the pages 
are 34-inch squares suede paper with 
circle punched from gold silver paper pasted 
on. 
the children have become skillful with 
crayons, the vestments may drawn directly 
the pages the booklet using the pattern 
for this purpose instead for cutting. 


Labels Vestment Rhymes 
When Vestments are white, 
soul that bright 
Went heaven today. 


When Vestments are red, 
Blood has been shed 
For love Jesus Crucified. 


Mass for the Dead 
always said 
Vestments black. 


When the purple Vestment, see, 
“Do penance!” says me. 
For penance must do, 


The Vestment green 
mostly seen 
ev’ry Sunday the year, 
Except Advent and Lent, 
And one other season, dear. 


Rose Vestment comes 
But twice year, 
Yet always 
Brings good cheer. 


Hold! Hold! 
The Vestment’s gold! 
Hear Mass well today, 
great Feast Day. 


N.B. Gold substitution vestment not 
officially recognized the Church. 


Use Classroom 


Story the feast day commemorated. 

Stories other feasts represented this 
color. 

Dramatization scenes from the lives 
the saints which explain the significance 
the vestments being studied. 

dramatization like ‘the following has 
proved very effective our kindergarten. 


Dramatization Martyr’s Feast 


(Red Vestments) 

[raging Where are those 
offerings should get? What the matter? 
Why have many people stopped offering 
incense false gods? must find 
out. All the devils hell must find the 
reason. [Goes raging out 

[St. Sebastian, among them, 


the Hail Mary. St. Sebastian 


Oh, how good God is! sorry ever 
offered incense idols. did not know that 
this made the devil glad. did not know 
sweet Jesus. Come, dear friends, let 
teach others know Jesus and one will 
ever pray the devil again! 

OTHER CHRISTIANS: Yes! yes! Let 
teach many can love our good 
Jesus and the Catholic religion! Then they 
will not offer incense false gods and 
the devil. 

Ha! rage] Now see what 
the matter! let the people know about 
Jesus lost. shall never get another 
come hell. The Catholic religion 
beautiful that all people will love and hate 
me. What can do? [Thinks. Pounds table.] 

have it. will get all those who still love 
false gods and kill the Christians. 
Then one can tell the people about Jesus. 
get the Roman Emperors help. 

[Devil flies Emperor’s Ear. 

Devit: Look that soldier Sebastian, 
Emperor! never offers incense the gods 
Rome. lives your house, too. 

Emperor: You are right. Send for him. 
Bring him me. [Claps hands. Six Nubian 
slaves bow before 

Emperor: Bring Sebastian me. [They 
out and bring Sebastian 

Emperor: [fiercely]: Sebastian, you have 
been best soldier, but you are not faith- 
ful Rome! 

SEBASTIAN: Emperor, will gladly 
the fiercest war for you. will die for you. 

Emperor: Bah! Live for me! com- 
mand you burn incense the gods 
Rome. 

SEBASTIAN: cannot, oh, Emperor! 

You are Christian. 

SEBASTIAN: Yes. Emperor, Chris- 


Fig. Accordion Vestment Booklet Extended for Display. 
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Fig. Front Cover Vestment Booklet. 


tian. cannot burn incense false god, 
the devil. 

Emperor: You must die. soldiers will 
kill you. 

SEBASTIAN: You may kill body but 
you cannot kill soul. you kill body 
heaven where shall live with Jesus and 
Mary forever. Amen. 

Remarks 

the beginning this told dramatic 

monolog. the words become familiar, the 


children join in, here and there, concert. 
Eventually the points emphasized become 
familiar all. 

Make builtup calendar vestments 
chasuble, maniple, stole only, for month. 
Paste the vestment anticipation the 
feast. 

Some the material here given seems 
above kindergarten level but actual usage 
not so. 

Both parents and children take intense 
joy their “Accordion” Vestments Booklets. 


Good Deed and Citizenship Week 


Paul McCann 


has been customary among the elemen- 
tary schools dedicate one week each 
year good deeds and good citizenship. The 
week usually referred the lower grades 
“Good Deed Week” and the upper 
grades “Good Citizenship Week.” There 
now set date for its observance, but teach- 
ers set their own date, usually toward the end 
March some week Longfellow, 
the poet, said, “Do noble deeds, not dream 
them all day long!” And that explains the 
purpose the week very succinctly. 

For those grades the sixth, the fol- 
lowing daily program may used great 
advantage: 

Every pupil will write slip paper 
the good deed which she has done to- 
day. names will signed. the pupil 
did good deed, will leave the slip blank. 
The slips will folded twice that there 


1It would be wiser if Good Deeds Week were the first or 
second week of School. — Editor. 


will possibility the collector’s seeing 
what has been written, anything. When the 
slips are brought the teacher, she will read 
the best deeds the class suggest other 
pupils what they may tomorrow. 

The teacher will read from pamphlets 
such are distributed the Boy Scouts 
and the Girl Scouts. Pupils should told that 
good deed may done for one’s self 
well for others; for instance, money saved 
the bank instead wasted some foolish 
toy would constitute good deed. Kindness 
animals good deed. something which 
will give joy one’s parents very good 
deed. 

Each day the class will learn poem 
proverb which related the story 
good deed. 

Acrostics should composed either 
written the blackboard chalk printed 
and painted large cardboard posters. 
best let the pupils think their own ex- 


When are red, 


q 
April, 


love 


Fig. Sample Page the Booklet. 


hortations; but suggestion any the 
following may proposed: 

ourage necessary 

yourself 

nited stand 

espect the law 

God 

xcel everything 

tudy earnestly 

esterday’s gone 


oday’s here 
nly shirkers loaf 


now 
ife short 


on’t doubt 
nly believe 


therwise we’d stumble 
fall 

own ruin 


Every pupil must some good deed for 
the school every day. The teacher may assign 
the work. Some will erase the blackboards; 
others clean the erasers; others attend the 
curtains; others see that scrap paper 
thrown the floors; others dust off the 
teacher’s desk the morning;. others pass 
out collect papers assigned the teacher; 
and still others, good writers, print the 
class acrostics the blackboard. These will 
deeds which the children will glad 
do; and will cause them think all good 
deeds are joys. 

The class, organized the first day 
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Good Deed Committee, may discuss ways 


and means which they may aid the com- 
munity which they live. Each pupil can 


see that sidewalk which traverses 
has danger such carelessly thrown 


first case, the skin may kicked into the 


gutter placed into rubbish can (if there 
one near). the second case, word 


the policeman the beat will suffice. 


One little girl sixth grade where Good 
Deed Week was tried wrote, Friday, the 


day the Program, answer the 
question, “What Lesson Did you Learn From 
Good Deed Week?” the following interesting 
paragraphs: 


“This week taught the joy and pleasure 
that can had doing good others. The 
Bible says: unto others you would have 


others unto you! And because the Bible 
was the One give that advice, many people 


felt was burden heed it. Those people 
forget that the Bible was inspired God, 


and God All-Knowing! gave that advice 
because saw the joy which would get 


for ourselves obeying it. for one, thank 
God for it; and glad that have had 
Good Deed Week which learn how 
put that advice practice. From now 
going least one good deed every 
day life!” 

While the first six grades are conducting 
their Good Deed Week, the seventh and eighth 
grades may conduct Good Citizenship Week, 
using all the ideas which have been given for 
Good Deed Week and the following program 
for government. has been stated that the 
best deed boy girl can give joy 
his her father and mother. large sense 
the nation the father mother all. 
The Germans refer Germany “The 
Fatherland” while, the French refer France 
“The Motherland.” Nobody can say 
loves his country and yet disobey its laws! 
Neither can citizen over twenty-one years 
age real American unless votes. 
These are truths which should known 
all American school children. Barnes, 
Chairman the Institute for Public Service 
(1923), said: “No democracy 
straight thinking election times and in- 
dustrial and political crises from public that 
not trained while school read regular- 
ly, enjoy and think straight about current 

The week could well proportioned 
follows: 

Monday Current-Events Day: 

Consulting one two good weekly 
“digests” news; 

Reading the local newspaper and de- 
ciding what importance the pupil 
school; 

Composing and editing 
periodical, giving most space the more im- 
portant news; 

Writing compositions and drawing 
cartoons about local, national, and world cur- 
rent events. 

Tuesday National-Interests Day: 

Discussion why the nation should 
stronger than the state; 

Reading “The Declaration Inde- 
pendence” and discussing its value 
citizens the United States; 

Discussion the election Presi- 
dent, Vice-President, United States Senators, 
and Congressmen; 

Discussion the relative merits 
the large political parties, their aims and their 
accomplishments 
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THE MELTING POT 


allegiance the flag!” 
Rang out each clear, young voice; 

Not one straight arm was seen lag. 
Their fathers made the choice 

leaving home and place 
And crossing o’er the sea, 

cutting closest ties earth 

For rights liberty. 


Small Enka, with the turquoise eyes, 
from the Slovak lands; 

And Ivan lived ’neath Russian skies, 
has artist’s hands. 

There’s black-eyed Toni, never still, 
With tongue keen and witty, 
Whose uncle Cardinal 

the Eternal City. 


Marya comes from Hungary, 

There’s gypsy her veins; 

And Elsa, from far Germany, 

thrilled Wagner strains. 

Sure, Kathleen’s from the Emerald Isle; 
She walks poetry. 

And John, there, with the quiet smile, 
Was born midst English lea. 


brave young pioneers, today! 
Tomorrow you will 
The citizens whose votes will sway 
This country now free. 
How proudly you assert your claim: 

“We are Americans!” 
God help you cherish that blest name 
For history’s future aeons. 

Sister Alice Marie (Gentert), 


Discussion the relation national 
government the individual: (1) time 
peace, (2) time war. 

Wednesday State-Interests Day: 
Recitation the history the state; 


nor, Lieutenant-Governor, State Legislature, 
and other State Officials; 

Discussion states’ rights regard 
national government: (1) pertains the 
state alone, (2) pertains the state 
part the nation; 

Discussion the relation the state 
the individual. 
Thursday Local-Interest 

Town): 

Discussion local government; 

Composition the status each in- 
dividual regards his community; 

Composition the governmental work- 
ing out the verse: “Tall oaks from little 
acorns individual the com- 
munity, the community the city town, 
the city town the state, and the state 
the nation; 

Recitation the relation the school 
the local community, the state, the 
nation; 

Discussion the meaning such words 
liberty, law, order, powers, 
legislation, execution, justice, judgment, court, 
tribunal, politics, ‘government, citizenship, 
Americanism, constitution, 
croachment, and rights. 

Friday Constitution Day: 

Reading the preamble the Consti- 
tution the United States; 

Discussion why the Constitution 
was written; 

Recitation the binding powers 
the Constitution; 

Discussion the relation the 


Day (City 
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amendments the main body the Con- 
stitution (Would Washington, for instance, 
approve every amendment? so, why? 
not, why not?); 

Discussion the authority the 
Constitution regard the Executive, the 
Legislative, and the Judicial powers gov- 
ernment; 

Composition the subject, “Why did 
the writers the Constitution think neces- 
sary, the preamble, guarantee every 
citizen the free and perfect right life, 
liberty and the pursuit happiness?” 

Good Citizenship Week essentially for the 
upper grades, but has its interests, also, 
for the primary grades. For instance, very 
young children should taught the neces- 
sity for obedience and good will. Every child 
should familiar with William Tyler Page’s 
“The American’s Creed”: believe the 
United States America, government 
the people, the people, for the people, 
whose just powers are derived from the con- 
sent the governed; democracy re- 
public, sovereign nation many sovereign 
States, perfect union, one and inseparable, 
established upon those principles freedom, 
equality, justice and humanity for which 
American patriots sacrificed their lives and 
country love it, support its consti- 
tution, obey its laws, respect its flag 
and defend against all enemies. 


Practical Social-Science 


the Editor: 

your January issue you called for sug- 
gestions and co-operation behalf the 
April Number.” 

Realizing the imminent danger Com- 
munism and the growing laxity toward reli- 
gion, worked out for our P.T.A. meetings 
already “Open Table Discussion” Com- 
munism given our social-science class. This 
instructive program was very successful and 
was heartily appreciated the parents. Be- 
sides, seems have stimulated the students 
effective way. 

present, are working out similar 
program for our May meeting, “The Anti- 
Communistic School.” intend develop 
several successive class programs the same 
subject. are anxiously skimming over 
scores magazines and periodicals for suit- 
able, easy treatment the encyclicals for 
school children junior-high-school age. 

Our suggestion let expert the 
topic work out lesson plans which would 
the same time interesting stage representa- 
tions for the enlightenment our people. 
greatly enjoyed the skit your February 
issue the Catholic That, 
too, furnished very valuable and forceful 
influence our parishioners, because 
staged successfully our meeting. Playlets, 
club meetings, debates, also fictitious radio- 
programs for our pupils current problems 
will more good than writing volumes. Peo- 
ple always come meetings when stage per- 
formances enacted their own children are 
announced. this way instruct our grown- 
ups more than the young; however, the pupils 
profit through acting. 

With sincere good wishes for the success 
your new plans, remain 

Yours very truly, 
Sisters the Poor Child Jesus. 
St. Raphael’s Convent, Parkersburg, Va. 
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The Fabric the School 


Page for Pastors and Principals 


Physical Education the 
Elementary Schools 


Physical education not new subject 
introduced expand the curriculum, but 
rather old but often neglected unit just 
coming into its rightful place. Although this 
movement recorded far back the 
history the Pharaohs only the past 
twenty-five years that again receiving 
anything approximating 
Physical training has been adopted 
different times and different peoples, has 
been abandoned and revived rulers their 
wisdom unwisdom have seen fit. With the 
alternate rise and decline civilizations 
has been glibly discussed and agreed 
far its benefits are concerned, yet still 
faces hard up-hill battle attain the place 
deserves our educational system. Rec- 
ognition its increasing importance the 
development the race shown, however, 
the gradual placing trained specialists 
the schools, and the starting and financ- 
ing the government physical-education 
centers for the unemployed. 

Physical education starts infancy and 
should continue throughout life. life 
the early years that need the guidance the 
expert. This makes physical education 
important part the program the elemen- 
tary schools, and here that good solid 
foundation should laid and the aims and 
objectives should instilled into the fertile 
minds the children. 

These aims and objectives fall naturally into 
two distinct parts: first, the ultimate objec- 
tives reflecting the basic principles educa- 
tion; and second, the immediate aims the 
teacher from day day. The introduction 
the syllabus explains the first part, and 
this supplemented magazines and books 
the day. Thus the average teacher has 
fair grasp the fundamental goals toward 
which this work strives. Consequently, may 
here pass over the basic purposes outline, 
and give more thought the second part. 

The ultimate aim physical education 
the production and maintenance healthy, 
vigorous body, keen mind, and fine strong 
character. accomplish this end the boy 
girl pointed, coached, and guided from 
one objective another until the picture 
completed. Listed, some these objec- 
tives are: 

Development symmetrical body, 
organic vitality, and overcoming physical 
defects. 

Mastery muscular skills with knowl- 
edge and love games for the immediate 
satisfaction which they afford and prepara- 
tion for advantageous use leisure 
later life. 

Creating life-long habits health and 
posture. 

Development such traits confidence, 
courage, initiative, leadership, 
manship. 

Teaching co-operation, understand- 
ing and adjustment. 

This enumeration does not mean that there 


are not other important aims and objectives, 
which 

few words now with regard the 
practical work instruction. First, the intro- 
duction simple formations should begin 
soon possible ensure every child 
complete view with ample room move. 
these, gradually add more difficult ones until 
the class has mastered all the common forms. 
These exercises should supplemented with 
thorough instruction the fundamental 
starting positions. This will greatly facilitate 
future lessons and time well spent. 

Planning the daily lesson take care 
the widely separated needs the individual, 
inspire and interest, the primary aim 
the teacher. This plan includes many 
the immediate objectives which are constant 
from day day. Always the lesson must have 
suitable introduction that gives stimulating 
activities spontaneous nature, and that 
renders the class alert and ready for what 
follow. This part best made 
well-known enjoyable exercises. These include 
variety activities—hops, leaps, tag 
games, etc. The lesson also must provide 
exercises sufficient for the whole body, exer- 
cises that will stretch and contract muscle 
group muscles entirely and give the 
maximum movement the joints. 

the work that there progres- 
sion each and exercise, game, 
lesson. Constant repetition exercise does 
not strengthen the muscles although may 
add the powers endurance. very 
unwise consume all the muscular energy 
every day. This leads breaking down, 
not building up, bodily vigor. Adequate 
rest periods should allowed each lesson; 
and progression, properly arranged, keeps 
interest alive, very important factor the 
achievement our objectives 
education. this end variety essential. 
Nixon The B.C. Teacher. 


The Social Approach 


most Catholic high schools when the 


last gong sounds Friday afternoon, all the 
doors are locked, the teachers retire the 
community quarters, and silence pervades the 
classrooms and corridors,. until the busy feet 
the pupils return Monday morning. 
Catholic power house for good closed down 
and idle during nearly one third week 
because have discovered few social 
uses for the plant outside the strictly 
formal instruction children. 

Parish school buildings are widely and 
effectively used youth and adults for 
social and religious purposes and are valuable 
agencies for neighborhood life and for various 
educational, fraternal, and co-operative move- 
ments. difficult understand why the 
high-school and college buildings cannot serve 
broad social purpose—a purpose 
harmony with their functions Catholic 
educational agencies, purpose that embraces 
some the elements the Catholic Action 
program for the welfare the youth and 
the adults. 
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Gymnasiums could used for 
and for physical-education groups; the audi- 
torium could engaged for lectures, 
talks, and concerts. Above all, the library 
which intellectual power house could 
render large service growing group 
that seeking help and guidance 
and that cannot find the Catholic way life 
expressed the literature offered the 
average public library. The Catholic group 
every community includes teachers, lawyers, 
mechanics, and others interested 
special study and reading leading improved 
occupational positions enriched 
cultural life. serve such persons 
opportunity and necessity which the Cath- 
olic librarian cannot but welcome 
opportunity for service. Could not the use 
the high-school and the college library develop 
carefully considered plans for extending its 
activity Catholic lending and reference 
library? 


Teaching Co-operation 


impress the pupil with the necessity 
co-operative effort one the major objec- 
tives the social-studies work. David Kardo- 
doing, has for some time set situations 
his ninth-grade citizenship classes whereby 
was necessary well natural for students 
work groups meeting class require- 
ments. introducing the occupational in- 
formation unit his class, asked each 
pupil list his likes and dislikes. The lists 
were stripped until there remained just those 
interests that pertained occupational life. 
Kindred interests formed the basis break- 
ing down the class into seven groups. One 
group was interested aeronautics, one 
sewing, one the various occupations related 
art, etc. Each group selected its chairman 
and set work collecting data which would 
help them report the class. Letters were 
often written for material.. Library work was 
done. The aeronautics group became interested 
the types airplanes, and paper models 
were constructed and even tested the room. 
One boy acted spokesman for the group 
presenting the report. Pupils over the room 
asked him questions, such as, “How would 
person about becoming pilot?” “How 
long does take?” The spokesman consulted 
with his colleagues before making reply 
question. The report revealed the extensive 
reading that the group had done the topic. 
When the spokesman for the sewing group 
was questioned length concerning her state- 
ment about cutting goods the bias, one 
her alert associates brought out her sewing 
box piece cloth and demonstrated the 
boys what bias relation cloth really 
meant. the matter determining marks, 
each group has chance judge its own 
members well judging the work other 
groups. Mr. Kardokus has found, just have 
other teachers who try it, that group proce- 
dure naturally brings more confusion into 
the classroom. properly handled, this can 
surely justified wholesome confusion. 
Public Schools Bulletin, Evansville, Indiana. 
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34th annual convention the 

National Catholic Educational Associa- 
tion will held Louisville, Ky., March 
April The Association will wel- 
comed Louisville His Excellency Most 
Rev. John Floersh who has taken 
personal interest the local arrangements 


the comfort and convenience the large 


number educators Priests, 
Sisters, Brothers, and lay people who will 
attend. 
General Arrangements 
Rev. Felix Pitt, secretary the Cath- 
school board the Diocese Louis- 
chairman the committee for local 
arrangements. His address 443 Fifth St. 
The Brown Hotel will official headquarters 
the Association during the meeting. Those 
wishing make hotel reservations are advised 
write Father Pitt. His office will also 
make arrangements for the housing Sisters 
the various convents the city. Columbia 
Hall, Parlor will the official headquarters 
for Sisters during the meeting. 
The general meetings and all sessions 
the secondary-school and parish-school depart- 
ments and the Catholic blind-education section 
will held Columbia Hall, fine modern 
convention building located few blocks from 
the Brown Hotel and from the Cathedral. 
Sessions the seminary department, minor- 
seminary section, and 
versity department will held the Brown 
Hotel. 
bia Hall and information desk will 
maintained the Brown Hotel. Luncheon for 
Sisters will served very moderate prices 
outstanding event will banquet for 


the clergy and laity Wednesday, March 
Hotel. His Excellency Bishop Floersh, will 
preside and addresses will delivered 


speakers national prominence. Tickets for 


the banquet are priced $2.50 each. They 


Hotel—General Headquarters 
the Convention. 


Cathedral the Assumption, Louisville. 
Opening Pontifical Mass will 
celebrated here. 


may secured the office the Catholic 
school board, 443 Fifth St., Louisville, Ky. 
advisable write for them advance. 


The Educational Exhibit 
The commercial exhibit will held the 
gymnasium Columbia Hall. This exhibit 
offers teachers and school executives 
wonderful chance see and handle the latest 


Program Convention Announced 


textbooks, supplies, school aids, and school 
equipment. 

Both Catholic and general publishers will 
exhibit their textbooks, library books, encyclo- 
pedias, and magazines. Institutions such the 
Catechetical Guild and the Co-op Parish 
Activities Service will show the remarkable 
progress being made supplying practical 
teaching aids and classroom devices aid 
the teaching religion and other subjects. 

Manufacturers school furniture, school 
heating and ventilating equipment, playground 
apparatus, blackboards, sewing machines, and 
other equipment the modern school will 
have their materials exhibit and will 
hand explain and demonstrate them. 


Convention Activities 

The Convention will open Wednesday, 
March 31, with pontifical Mass the Cathe- 
dral the Assumption a.m. This will 
followed the opening general meeting 
Columbia Hall with the address the 
president general, Most Rev. John Peter- 
son, bishop Manchester. 

the Wednesday evening banquet, Most 
Rev. John Floersh will preside. Very Rev. 
John O’Hara, C.S.C., president the 
University Notre Dame, will deliver 
address Religion American Life. An- 
other address will Education for Social 
Justice. 


Department Meetings 


Meetings the college 
department will opened with address 
Rev. Aloysius Hogan, S.J., Liberty 
and the Colleges. Thursday, the topic for 
discussion will Accounting and Financial 
Problems. Friday, Rev. Schwitalla, 
S.J., will discuss the Affiliations Schools 
Nursing with Catholic Colleges; and Rev. 
William Dillon will discuss Student 
Organization. 

the secondary-school department Dr. 
Francis Crowley will discuss What the 
Catholic High School Owes Its Students; 
Father Lord will speak Communism’s 
Appeal Youth; Brother William 
will present The Superyisory Leadership 
Necessary for Efficient Principal; Rev. 


Columbia Where Meetings and Exhibits will held. Photos Caufield Shook. 
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Raymond Kirsch will discuss The Organ- 
ization Subject Matter Emphasize 
Catholic Principles. Visual 
gion tests, individual differences, 
training are other titles. 

Some the topics for discussion the 
parish-school meetings are: The advance- 
ment music; health, home, 
safety; increasing the holding power our 
schools; teaching Sisters, Catholic teachers, 
and Catholic children 
school libraries, reading habits, and tastes; 
parochial schools and home-school 
tions. Rt. Rev. Msgr. John Wolfe pres- 
ident this department. the opening 
meeting the parish-school department 
Wednesday, Rev. Carl Hensler, Pitts- 
burgh, will read paper the Economic 
Role the State. 


STATESMAN EDUCATION 


Some years ago, Mr. Balfour, speaking 
the British Parliament, gave expression the 
Christian sentiment, and incidentally sum- 
marized our Catholic conviction when said: 
have always cherished the hope that our 
elementary state schools eventually would 
conducted secure every child the 
kind religious instruction his parents desire 
him receive. This the sole solution that 
appeals strictly compatible with our 
ideas religious liberty, parental responsi- 
bility, and the primordial necessity reli- 
gious training children’s education. hold 
evil, aye the greatest all evils, 
which provision made for religious 
formation. And solemnly express today the 
hope that England will never accept the re- 
sponsibility public instruction without reli- 
gion.” 

England today, course, gives financial 
encouragement denominational schools. The 
same generally true the Dominion 
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Canada, the outstanding and most glaring ex- 
ception being the Province Manitoba. Mr. 
Balfour’s views are shared all fair-minded 
non-Catholics, and the persecution Cath- 
olics for their attempts provide their chil- 
dren with Christian education results from 
nothing more less than brutal 
Northwest Review, Winnipeg, Canada. 


TREE SCRAPBOOKS 


interesting project aid the teach- 
ing conservation has been sponsored 
the Wisconsin Wildlife Federation and en- 
dorsed the state superintendent public 
instruction. Under the plan, the newspapers 
the state will publish from day day 
articles showing how individual trees may 
identified, where these trees are found, and 
their importance. Various local organizations 
will conduct contests for the completion 
scrapbooks these articles and other 
activities stimulate children’s interest 
conservation. 

tree scrapbook only one many activ- 
ities the field conservation that teach- 
ers all parts the country may promote. 
State and Federal projects flood control, 
soil conservation, rehabilitation farmers 
removed from unproductive land, 
production and processing important crops 
and minerals are others that will occur the 
teacher. 


St. Columba School, 36th and Market Sts., Louisville, Ky.— Photos Caufield Shook. 


